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I 
THE TEACHING OF READING AND 
LITERATURE 
The chief aim of the study of literature 
seems to need no lengthy discussion. The 
great value of literature is simply its en- 
riching or enhancing of experience, both 
through broadening our Ifori/xins beyond 
what we can see and touch "at first hand" 
and through sharpening our perceptions of 
what is immediately about us. It is clearly 
necessary that we make sure of gaining not 
alone wide and deep, but wholesome and fine, 
experiences. There are, then, two parts to 
our aim; we must see to it: 
First, that real experience is secured 
through literature, and not mere reading 
of words; and 
Second, that this experience is rich 
and true and wholesome. 
What Experience Is 
What do we mean when we speak of the 
experiences gained through reading litera- 
ture? Dr. Dewey has defined experience as 
doing something to things and having them 
do something to us in return. "When we ex- 
perience something we act upon it, we do 
something with it, then we suffer or undergo 
the consequences. . . . We learn some- 
thing" 1 And this definition is of great im- 
portance to us. Unless one does something 
The Teaching of Reading and Literature, by 
Sterling A. Leonard, is soon to be published by 
the J, B. Lippincott Co., and its author here 
presents a survey of the field covered. This 
book will treat very fully and concretely the 
teaching of reading and literature from the 
third grade through the high school, and is de- 
scribed as a statement of essential principles, 
the chief of which is that "children's reading 
should be, always, an achievement of realized, 
wholesome experience."—Editor. 
iDemocraey and Education, p. 103. (Mac- 
millan, 1917). 
himself, whether to books or to other peo- 
ple or things, there can be no experience. 
New realizations are impossible excepting to 
one who has already the elements out of 
which to make them. Those of us who have 
only seen soldiers passing in review can not 
possibly picture the horrors and agonies of 
warfare; we misinterpret the most vivid de- 
scriptions and even pictures, get from them 
no sense of actual reality. It is what we 
have truly experienced and are thus equipped 
to bring to the books we read—our power of 
"doing something to" them—that enables 
us to reconstruct from them new and freshly 
enlightening experiences. This is the oper- 
ation and the potential value of literature. 
What Real Reading Does to Us 
Whoever truly reads anything with atten- 
tion—even market quotations or catalogs—in 
some measure widens or deepens his share 
of experience. He may be deeply stirred, to 
joy or pain, by the fluctuations of rubber 
stock, or by desires for power of display in 
spending money. Or he may picture in detail 
the life he plans to live after the lucky turn 
of the market. But it is plain that in these cases 
the reader furnishes' practically the whole 
picture or feeling. The stock or catalog lists 
supply only a cue to start him going. 
Yet this is not essentially different from 
what even great literature does for us. There 
is a difference only in the amount, and not in 
the kind, of help that it gives. Of course no 
two persons have identical ideas or see the 
same pictures in reading market reports; no 
two get identical pictures from reading the 
story of David or of Odysseus. All the 
story-writer can ever supply, as Mr.J.B.Ker- 
foot expresses it, is much like the printed 
sheet of instrumental music or the orchestra 
score.2 A great deal of training is required 
before we can make anything out of it, and 
even then our interpretations differ greatly 
according to our variations in genius and tem- 
2How to Read- Cb. I and II. 
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perament and according to our variations in 
former experience. 
The Values of Literature to Various People 
The whole question of the value of liter- 
ature to any one is simply a question of what 
happens inside him when he reads it. It is 
altogether a matter of its effect on him. Now, 
the effect of a piece of writing may be either 
of two altogether, different sorts: 
I. It may be a mere arousal of one's emo- 
tions about nothing in particular, simply be- 
cause they have been often aroused by the 
same stimulus before—as when the popular 
novelist or "sob-story" newspaper reporter 
plays on feelings by using commonplace con- 
ventional phrases like a lover's heartbreak 
(you remember Rosalind's "Men have died 
and worms have , eaten them—but not for 
love!") a foreclosed mortgage;3 a mother- 
in-law's death; or "ruthless and despotic op- 
pression." These stock 'phrases have no real 
meaning, based. on their own experience, to 
nine persons in ten; but they can always be 
counted on, because of the experiences of 
mankind in general or because people are al- 
ways early instructed to sob or laugh at them, 
to stir up vague splurges of feeling. Of course 
this also is, in a sense, experience. Every- 
thing, in a loose sense, is experience. And 
such.,cheap emotion is about idi that the mass 
of readers of popular stories are capable of 
getting from literature. But it is not a real 
"doing something to things and suffering the 
consequences".; it is, merely allowing the 
worn channels of sentimentalism to be deep- 
ened, until soppy emotion about nothing at 
all, or nothing real, floods the entire place 
where iptellect might otherwise be aided to 
grow. We shall avoid using the word ex- 
perience' in. this lowest, explosive sense in 
the present study. 
2. In quite another sense, the effect of true 
literature may be an actual reconstruction— 
more or less full and detailed, and different 
of course with different persons—of sensory 
impression somewhat like those the writ- 
er himself had and tried to suggest. 
In reading Henry Esmond we may 
really see, in a distinct picture, the 
ruffles and patches, and ribbons of the cos- 
tumes; we may feel on our bodies the warm 
3Mr. Stephen Leacoek plays cleverly on 
these themes in his "Nonsense Novels." 
sunlight in the court where the marquis stood 
by the sundial, or the fircglow in the great 
dining room; we may smell and taste the 
roast and broiled meats. We may hear the 
click of swords and in some degree feel even 
the sensation of keen sword-thrust and the 
quick gasp of dismay at the fatal end of the 
duelling. How it is possible for us to do 
things so remarkable—even roughly and in- 
correctly as we all do them—how we can 
see abbeys, and hear sounds of Roman war- 
trumpets, and know quite cordially persons 
that are far beyond our horizons of possibil- 
ity—this we shall take occasion to discuss at 
another place. But we all do know that it is 
possible, because it does happen to us. After 
reading Captains Courageous we are sure 
'we have had about all the sensations of being 
aboard a fishing smack tossing off the Grand 
Banks; if we happen later to meet this 
experience actually, we are aware of a strange 
familiarity. And we know Mr. Pickwick 
and Becky Sharp—can picture what they 
would say or do in this and that situation— 
quite as intimately as we know many of our 
own family, more intimately than we do 
most of our acquaintances. 
It is this, primarily, that we shall 
mean when we speak of experiences 
gained through literature. We shall 
never mean emotion without concrete 
sensations back of it—without, that is, things 
or persons seen, sounds heard, tastes, odors 
and the like "sensed." For these perfectly 
real matters that we can sense-^-m the good 
dialect, expression—do in fact underlie all 
achieving of experience whatever, either with- 
in or beyond our. direct range. And it is 
equally true that every sense impression car- 
ries with it either pleasure or pain; from real 
experience something of feeling or emotion is 
inseparable. 
Experience of Thoughts and Ideas 
Much beyond sense-impressions is of course 
presented by literature. Its service is not 
merely the suggestion to us of sensory ex- 
periences, but also the transference to our 
minds of an author's ideas or interpretations 
of what we perceive. For we cannot have any- 
real experience without thinking'about it. But 
often'est, instead of seeing new ideas starting 
out of what we see and hear, we are too like- 
ly to seize upon the same old ideas that we 
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have had many times already, and think them 
again. It is the great service of the makers 
of literature that they see fresh and new re- 
lations in what presents itself to our senses, 
and that they present these relations in a sim- 
ple and vivid way which we can understand. 
And again, they feel differently, not in the 
old conventional ways, about things. Mr. 
George Bernard Shaw made a unique con- 
tribution to many people's ideas when he 
wrote; "Don't do unto others as you would 
that they should do unto you; your tastes may 
differ."4 
In ways like this our experience is en- 
larged, not alone in the gaining of new sense- 
experiences, but in the realm of ideas also. It 
is necessary, however, for any such enlarg- 
ing of ideas, to go back to a basis of real sen- 
sory impressions. Nobody really grasps and 
understands the meaning of the new interpre- 
tation which President Lincoln put upon the 
consecration at Gettysburg who has not, close 
behind the words in his thought, a rich store 
of pictures, sounds,, and tense feelings of 
scenes in the Revolution and the Civil War 
—the suffering at Valley Forge, the wild 
raid and repulse of the last day at Gettys- 
burg field. Those scenes, so far as one has 
them, bring their inevitable emotion and in- 
terpretation; with this we can understand 
what Lincoln meant. Without such equip- 
ment his words, though beautiful in style or 
sound, are meaningless. Only in proportion 
as we supply similar elements of sense-ex- 
perience with which to do something to a 
book can it do anything to us in return. But 
in the measure that it meets and fulfills our 
possibilities—enhancing and building upon 
the real experiences we have had and the 
ideas we have already built upon them—a 
book may suggest such entire reconstructions 
in our thoughts that we look up from it with 
new eyes for all our friends and relations and 
for the experiences of everyday. 
The values or contributions of literature, 
then, lie in its suggestion of such matters as 
we, in memory and with the aid of imagin- 
ation, can see and taste and handle. Out of 
this concrete experience—never, in real and 
genuine literature, independently of this— 
there arise in us new ideas or understandings, 
and new feelings or emotional attitudes. But 
4Maxims for Revolutionists, in Man and 
Superman. 
the basis of all is actual concrete experience. 
In possession of this, we can dramatize, with 
the aid of memory and its alchemic reconstruc- 
tor, imagination, both old and new scenes and 
actions. But we can put into this dramatization 
only the persons and settings and properties 
that we already have on hand.5 It is abso- 
lutely impossible for us to reconstruct devil 
or fairy, villian or heroine save with ma- 
terials of our past experience. The usual 
demon has a goat foot, a spear-barbed tail, 
horns, and red tights. 
Thus, instead of treading over old and 
worn ways, like crones cackling at their 
threadbare stories, we set foot on new paths, 
see as with fresher eyes into strange pros- 
pects, and can not develop new ideas, feel 
differently toward fate and fellowmen. The 
distinction between this real experience and 
the futile, or oftener harmful, stirring up of 
stale, hectic, and baseless emotions—that dis- 
tinction is fundamental to all the discussion 
in this study of literature teaching. 
A Restatement of Our Aim. 
In the light of this discussion we can 
reconsider very briefly the aim or purpose 
of teaching litlerature. Its aim, we have 
proposed, is simply the broadening and en- 
riching of real and true experience. What- 
ever helps us to live in realization of sides 
and phases of life that are new to us, or ro 
get a fresh and honest perception of the old, 
is worth-while in literature. Whatever mere- 
ly stirs turgid and futile, sentimentalized 
and exaggerated emotion, without suggesting 
concrete, sensory experience as a basis for 
idea and for feeling, is false and potentially 
vicious; we must learn to put at its own slight 
value all writing of this sort. 
Provided we insist on concrete and true 
experience, we are so far safe. For adult and 
widely experienced persons who are able to 
balance one view of a bit of life against an- 
other, and so attain a sort of perspective—a 
measurable seeing life whole—no further 
criterion is perhaps necessary. But not all ex- 
perience is equally worth while, for young 
people at least; adult meditations on death 
are unquestionably morbid ideas in the minds 
of boys and girls,6 the usual discussion of adult 
5J. B. Kerfoot, How to Read, Chapter II. 
6 See the chapter "The Death of an Old 
Dog" in Mr. W. H. Hudson's Far Away and 
Long Ago. 
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love, for young people below college or at least 
senior high school age, is, because of their 
lack of real experience and understanding, 
badly misleading; they follow the wrong cues 
and go the wrong paths. And whereas a 
vivid delineation of roadway filth may be 
amazingly real and true, we may be pardoned 
for not liking it or referring children to it. 
Especially since literature must give by 
no means a complete view, but only a small 
cross-section, or "slice of life," it is always 
liable to give falsei perceptions and allow 
pernicious conclusions to those without a wide 
experience to balance with it. In particular, 
many a book gives the impression that evil 
and anti-social practises—greed and sharp 
exploitation, for example—have other con- 
sequences than they actually do have in the 
long run and in affecting large numbers of 
people. We see but foreshortened details in 
the picture and misjudge its perspective. It 
is equally true that other stories with a mor- 
alizing purpose distort more badly by leading 
us to assume that narrow puritanic precepts 
are as unerring in their truth as the funda- 
mentals of natural law. So the popular ex- 
hibition of a shrewd thief, "Get-Rich-Quick 
Wallingford,"7 shows only the glaring 
light of a rocket and not the destruction and 
misery spread by its escaping flame; and they 
are only the more objectionable because of a 
silly bit of repentance and promised reform 
intruded at the end to satisfy moral require- 
ments. Stories like those of Mr. R. W. 
Chambers, that portray ostensibly strong and 
heroic men and idealized, lovely women as 
without the least moral or emotional control, 
but give no glimpse of the resulting atrophy of 
self, or of the social calamity that springs 
from such roots, are of course still more per- 
nicious. 
Perhaps quite as actually misconstructive 
of reality in the unwary reader's mind is the 
distortion into universal law of the idea that 
unseeing optimism and missionary interfer- 
ence with other people's affairs are fruitful 
of invariable and untold good, as in Miss Por- 
ter's impossible Pollyanna narratives or 
Mrs. Burnett's The Dawn of Tomorrow. The 
service of Ibsen in the Wild Duck, and of 
George Eliot and Thomas Hardy and George 
Meredith, was mainly in demolishing such 
tin The Saturday Evening Post. 
pretty, pernicious conceits and presenting 
consequences as they do really flow from sen- 
sible and right and also from blind or evil 
deeds. We all need vigorous exercise to sharpen 
our senses, and not dreamy or opalescent veils 
between us and reality. There is, perhaps, in 
mystical and rather elusive expressions of 
beauty—sometimes in Yeats or Maeteriin:k 
—a real emotional experience unlinked with 
actuality before which we effect a "willing 
suspension of belief" and of criteria. But 
generally, I think, one had better look twice 
to see that he is not here befooled into rant 
and uncomprehending appreciations sometimes 
associated with women's clubs.8 For 
selection of children's literature, at any rate, 
a resolute demand for truth and reality is 
safe and sensible. We need particularly to 
guide our pupils to literature that helps them 
tighten their hold on reality, and increase 
their sense of true social values. Of course 
no one should suppose that humor and 
whimsy are here condemned. They do not 
attempt to pass for truth, but frankly for the 
joyful absurdities they are. 
Literature for Children 
We need, then, to examine carefully the 
literature we decide upon as suitable for young 
people. It is not enough that it be classic and 
widely recommended in reading lists for 
schools. We are personally responsible for 
seeing that it is true and wholesome—true in 
this largest sense of giving a right idea of re- 
lations between people in actual life, and be- 
tween acts and their consequences according 
to natural law and social conventions. There 
is nothing irreconcilable between imaginative 
or romantic literature and the presentation 
of such truth. All really great writing is 
great by virtue of its truth, not to historic or 
other irrelevant fact, but to human nature 
and to natural law. 
We shall see later that there is much cause 
to quarrel with many books selected for school 
and home libraries and reading lists. The 
makers of these lists have been too often tim- 
orous or slothful, repeating old and bad 
choices and neglecting to explore for fine and 
new ones and to prove all things. We are all 
liable to distrust what some one else has not 
8For example, Mrs. Wharton's clever story 
Zingue. 
r.Hir 
July, 1920] TEE VIRGINIA TEACHER 147 
stamped with approval. We hesitate to judge 
a book for children from our own testing and 
from our observation of children themselves. 
On the other hand, any book that has once 
appeared on one school list, no matter how 
unsuited and inferior, goes marching trium- 
phantly into most of them. We have no right 
to admit books that we do not ourselves know, 
or at least receive on first-hand knowledge 
and testimony that we can thoroughly trust, 
based on valid criteria of values. And our 
chief criterion must be the reality and the 
wholesome truth of the experiences present- 
ed. To this, I contend, all other questions 
must be resolutely subordinated. 
The ubiquitousness of the average popu- 
lar newspaper and magazine is naturally a 
cause for still more disquiet. For the great 
bulk of such writing is neither decently whole- 
some nor true. Any one who has heard the 
reading aloud or the minute discussion, in 
average American homes, of horrid murder 
and scandal items from the evening Journal, 
knows something of the state of literary taste 
and of ideas about human beings and social 
and other relations in those homes. And you 
must remember that your own home is neither 
average nor typical. Less than fifteen per 
cent of those of school age in the United 
States even enter high school; the level of 
literacy and of ideas is of necessity below 
that of the people we teachers know best. It 
is our business in the teaching of literature, 
in the high schools and even more particular- 
ly in the grades, to develop standards which 
will replace this sort of thing by real enjoy- 
ment of true and wholesome literary experi- 
ence. All that this might mean in enhanced 
sanity and clarity of outlook on life and hu- 
man associations is almost beyond belief. No 
other contribution of knowledge or of power 
is, I think, comparable with it. 
It is the purpose of our study to discuss 
ways and means of developing in children 
such powers of reading and such realization 
of literary values as will bring about results 
like those we have been considering. We 
shall find it necessary, first to explore the 
actual abilities of children in reading, in pow- 
er of realizing literary experiences, and con- 
sequently in taste and perception of values. 
It is equally needful, in the second place, 
to discover what powers and appreciations 
we must expect of the teacher of literature 
who is to succeed in guiding this highly com- 
plex and significant development that we de- 
sire. In doing this we shall find it necessary 
to assess and compare with the necessary 
standard the actual level of attainment of 
representative teachers in literary knowledge 
and in appreciation. 
After the questions of children's and of 
teacher's literary equipment have been con- 
sidered, it will be possible to discuss in the 
third place, the sort of reading matter with 
which we may desire to have children grow 
familiar. We shall build here upon our ob- 
servation of what we actually find children 
reading and on our knowledge of their indi- 
vidual "original equipment" of instincts and 
capacities. The matter we shall consider in _ 
this study will consist both of literature prop- 
er—the imaginative reconstruction of ex- 
perience—and of reading matter chosen pri- 
marily for its subject-matter values—books 
which give real experiences that are of value 
mainly as history or science or art. But it 
will be necessary that a book do give real- 
ization of experience if we are to include 
and recommend it; books of mere knowledge 
or information—texts to be memorized or 
reference-books to be consulted in distress-— 
have no place beside the real broadeners of 
concrete and actual experience. 
When we have discovered what reading 
matter is to be incuded, we are then and 
only then in a position to consider methods of 
helping children to power of gaining real ex- 
periences from what they read. The basic 
principle to be discussed here is simple, but, 
if really grasped and applied, quite recon- 
structive of classrooms and procedures. It is 
that little is to be accomplished in the teach- 
ing of literature through compulsions and 
blind authority. Powers and appreciations, 
we shall assume, grow best where "whole- 
hearted purposing" is the fundamental condi- 
tion of work. There is too common a sort 
of literature lesson which consists of memor- 
izing subject matter or wording or dictionary 
meanings, or notes, or facts in an introduc- 
tion. While some of these matters bear a re- 
lation to comprehension of what is read, they 
are by no means the whole of comprehen- 
sion they are by no means fitted of them- 
selves to secure that understanding or real- 
ization—that actual sensing and living the 
experience—which alone has any right to be 
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called reading and appreciation of literature. 
For more than mere mastery of the words and 
sentences is required for real literary experi- 
ence; one must bring all his past experience 
to bear. This greater good it is our business 
to secure to pupils in the greatest possible 
measure. For this, we can easily demonstrate 
to our own full satisfaction, far more is accom- 
plished by a half-hour of whole-hearted liv- 
ing among worth-while experience in books 
than by weeks of formal meeting of reading 
requirements and study of notes and other 
apparatus. 
In discussing the actual business of teach- 
ing interpretation and comprehension of 
what is read, therefore, we need to make fun- 
damental a distinction between two major di- 
visions of the problem: 
1. Reading Ability 
The mechanics or technique that is 
essential to understanding what printed 
matter means and getting its sense; and 
2. Enjoyment of Literature 
Realization and interpretation of lit- 
erature, which requires having experi- 
ence and bringing it to bear, by recon- 
structing and recombining, for gaining 
more experiences. 
The chief purpose of this differentiation 
is to effect a separation between the gaining 
of necessary mechanical skills—in word-study 
and reference work and the like—and the 
more genial and joyful living in and enjoy- 
ment of life in books, where one is beyond 
the chill reach of technical requirements. 
Once one has gained the necessary skills and 
made them automatic, he is free to gain wide 
and deep realization from literature with no 
halt through the difficulties of reading tech- 
nique. 
Sterling A. Leonard 
The greatest single causation of retard- 
ation is irregular attendance; the greatest 
causation of irregular attendance is the with- 
drawal of children to work upon the farm.— 
School Life. 
II 
SOME NEW KEYS TO THE KING'S 
GARDEN 
The wide experimentation in the phys- 
iology and psychology of reading during re- 
cent years, with the resulting body of theories, 
is causing a marked restatement of aims in 
this, the most important of all elementary 
school subjects. This in turn is demanding 
advancement in practise, both in methods of 
teaching reading and in the texts used. As 
a consequence many new texts are appearing 
on the market. In looking them over, we 
naturally try to formulate a set of standards, 
a sort of measuring stick, to judge them by. 
First, we are concerned as to the hygienic 
considerations. Does the book satisfy the re- 
requirements in mechanical construction, in 
size of type, length of line, and quality cf 
paper? Second, we look at the content, or 
material. Is it intrinsically worth while? 
Does it meet the child's needs in literature 
at that particular period of his development? 
Does it give him valuable or interesting in- 
formation ? Is it sufficiently new in reading 
texts to warrant its use? Are the selections 
arranged in a series of topics, and are they 
sufficiently long in the upper grades to stimu- 
late the child to read the book from which 
they are taken? Third, we want to know 
that the author has not only thoroughly as- 
similated the best contemporary thought on 
reading, but also that he has arranged a set 
of materials which will facilitate getting the 
desired results, and has carefully outlined 
a set of helps for the teacher so constructive 
that they will stimulate her into growth. 
The preparation of such a series of texts with 
the accompanying manual is not only of 
educational value; it has a deep social sig- 
nificance. For the whole problem of an 
educated citizenship is bound up in the ability 
to develop power through rapid acquisition 
of world experience, that is, ability to study, 
or read silently. There has been too little 
realization of this fact; we have too long left 
our children to struggle alone for entrance 
into the king's garden instead of proffering 
them the key. 
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The Chadsey-Spain Readers 1 for the 
junior high school are an attempt to meet these 
requirements. The editors assert that a 
leader for these grades is necessary and pre- 
erable to "classics" as the basis of the work 
in reading. They state that in order to meet 
the standards in silent reading the material 
used must be of interest to children at this 
period, and that for the most part selections 
must be within their intellectual comprehen- 
sion. They have been particularly success- 
ful here; there are stories of animals, of travel 
and adventure, historical tales, with a goodly 
representation of the classic. The authors 
have desired to further good citizenship and 
are conversant with the laws of moral 
growth. The selections for this purpose are 
scattered through the books so as not to ad- 
vertise their aim, and they are worth while 
for their style and gripping interest for the 
adolescent, aside from their patriotic bearing. 
In the main the selections in these readers are 
of medium length. They are not grouped. 
Unless the teacher is skillful they are not apt 
to result in the child's reading the entire book 
from which they are taken. Sometimes there 
are short prefatory notes, and a few thought 
questions are appended. There is a glossary 
at the close of each book. No teacher's man- 
ual has been provided. 
The books are well bound, but in an ob- 
jectionable, easily-soiled light gray. The 
type barely meets the requirements for adult 
readers and the lines are far in excess of the 
generally prescribed 90 mm. The illustra- 
tions are good and contribute to the interpre- 
tation of the subject matter. 
Aside from interesting content} these 
books offer no contribution to the problem of 
reading in the junior high school. They ate 
adapted for use as a basal reader, or as a 
supplementary series for those who still want 
their supplementary reading matter in a 
reader. 
1 Chadsey-Spain Readers, by Chas. E. Chad- 
sey, Dean of the College of Education, Univer- 
sity of Illinois, and Chas. L. Spain, Deputy 
Superintendent of Schools, Detroit. New York: 
Century Company. 1920. Seventh Reader. 
357 pagies. ($1.00<.) Eighth Reader. 389 
pages- ($1.05.) 
The title of The Everyday Classics 2 
series suggests its purpose, the selection and 
arrangement of the best in the world's heritage 
of classical literature for use as a basal reader. 
The authors state that the supplying of a 
common store of knowledge and folk-thought 
to the children of a nation has much to do 
with its unification—thus they see a distinctly 
social purpose in their work. The series 
naturally falls into two groups, the readers 
for grades three to six—no attempt to con- 
tribute to the problem of primary reading is 
made—and those for the junior high 
school. The material in the books for the 
grades is well chosen, is quite varied in its 
appeal, is grouped, even in the third reader, 
and is well graded. Very early in the series 
we find thought questions, and suggested 
comparisons with other related bits of liter- 
ature both from earlier readers in this series 
and from other books. In this and other 
ways much help in guiding the child's wider 
reading is given. 
The early books contain a pronouncing 
vocabulary at the close of each lesson. Grad- 
ually, however, the child is led by a series of 
carefully planned exercises in word study to 
go to the glossary at the close of each book 
for such help. The books contain valuable 
suggestions for studying each selection. 
Throughout, there are numerous selec- 
tions designed to give information about and 
love for America. These are wisely chosen 
and will prove of great value in our national 
task of encouraging good citizenship. 
The seventh and eighth year books are 
quite different in aim and consequently in 
content. The seventh year book treats of 
American life and ideals. The material in 
the main is entitled to the term classic, but 
one wonders why this concentrated attempt 
to teach Americanism in one year, and why 
2 Everyday Classics, by Franklin T. Baker, 
Professor of the Teaching of English in Teach- 
ers College, and Supervisor of English in the 
Horace Mann School, and Ashley H. Thorn- 
dike, Professor of English in Columbia Uni- 
versity- New York: Maemillau. 1917, 1919- 
Third Reader. 272 pages. (72 cents-) Fourth 
Reader, 352 pages, (80 cents.) Fifth Reader. 
384 pages. (84 cents-) Sixth Reader. 416 
pages. (88 cents.) Seventh Reader. 424 
pages- (96 cents.) Eighth Reader. 415 pages. 
(96 cents.) Teacher's Manual for grades 3 
and 4- (50 cents.) Teacher's Manual for grades 
5 and 6. (50 cents.) Teacher's Manual for 
grades 7 and 8. (60 cents.) 
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none but American selections should have 
been chosen for the inculcation of love for 
country and community. The eighth year 
book has as its purpose an introduction to 
literature and also attempts to bridge the gap 
usually occurring between the "grade" reading 
and high school literature. The stories and 
poems used in these two readers are in the 
main of medium length; but many of them 
are literary wholes, and they are well chosen. 
The helps to study are carefully planned and 
should prove invaluable. The manual is 
really a good treatise on literature for chil- 
dren at this period. It should encourage the 
teacher to gather the books from which the 
selections in the readers are made into her 
school library and enable her to lead the 
children to read them. 
The books are well bound and attractive 
looking. The type is good and the lines con- 
form very nearly to the 90 mm. length 
throughout the series. It is refreshing to see 
the junior high school child's eyes conserved 
in this way. 
As a basal series these books are unusually 
good. They are equally well suited for sup- 
plementary use, provided the material is not 
a duplication of that in the series already in 
use. 
The Winston Readers 3 consist of a 
primer and five readers. The method used in 
beginning reading is in line with the thought 
of prominent educators. It is thoroughly 
synthetic: the child hears a story, retells it, 
dramatizes it, reads sentences from it, is given 
practise in the recognition of words and 
word-groups from these sentences, and finally 
in the analysis of individual words into sound 
elements. All new words are presented in 
word-groups or sentences. The method uses 
stories of intrinsic interest from the very 
first; the child never reads disjointed sen- 
tences for the sake of phonetics or word 
study. In connection with this reading for 
3 The Winston Readers, Sidney G. Firman. 
Superintendent of Schools, Glen Ridge, N. J., 
and Ethel K. Maltby, of Corning, N. Y. Illus- 
trated by Frederick Richardson. Philadelphia : 
John C. ■Winston Co. 1918. First Reader. 125 
pages. (60 cents.) Second Reader. 275 
pages. (66 cents.) Third Reader. 252 pages. 
(72 cents.) Fourth Reader. 300 pages. (SO 
cents.) Fifth Reader. 348 pages- (88 cents.) 
Primer Manual. 131 pages. (96 cents.) 
content there is a carefully planned parallel 
course in phonetics designed to give the child 
independence in word synthesis by the end or 
the second year. The blackboard v/ork in 
preparation for the primer is definitely 
worked out, and is good. The child begins 
to read print, but script is introduced later 
on in the year. There are review lessons 
provided, always related stories. These are 
for blackboard work. Silent reading lessons 
are introduced into the primer and some 
very clever schemes for them are illustrated. 
The method takes a sane constructive attitude 
toward expression in oral reading. The 
manual for the primer is interleaved with 
the pages of the primer; in other words, the 
teacher's edition of the primer contains cn 
parallel pages specific directions for teaching 
each lesson. This manual is very complete, it 
is up-to-date, it is well- graded, it provides 
suggestions for the phonics as well as the 
reading, and it gives possible correlations 
with the reading. A thoughtful touch is the 
leaving of quarter-pages occasionally for 
teacher's memoranda. The beginning teacher 
could not go wrong by literally following the 
directions in this manual. This does not 
mean that there is not plenty of room left 
for initiative on the part of the able teacher. 
The manual for the first reader is separate. 
The publishers offer a complete set of 
helps, word cards, charts, seat work, etc. This 
is reproduced in the back of the primer manual 
so that any teacher who prefers can copy it 
for herself. 
The books are well graded, the beginning 
of each is simpler than the close of the pre- 
ceding one. The material is well chosen, 
and in the beginning books is, on the whole, 
fresh. It is of varied interest throughout the 
series. The stories are not grouped, but 
large units of subject matter are introduced 
as early as the second reader. 
The readers are good mechanically, be- 
ing well bound, of good paper and type. The 
lines above the first reader conform very 
nearly to the desired 90 mm. In the primer 
and first reader the idea of reading by word- 
groups is carried over into the length of the 
lines, the general idea being to have at the 
first one word-group per line Later 
two or more word-groups are used, but care 
is taken that no word-groups shall be sepa- 
rated at the end of the line. This makes 
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for much shorter lines than usual. An 
experimental study showing the effect of this 
arrangement: upon speed in silent reading 
and expression in oral reading is needed. 
The illustrations are inimitable, especially 
in the early books. They are well placed, and 
will create a desire to read the story. 
These readers are well adapted for use as 
a basal series. The method of initiating begin- 
ners into the magic art of getting thought from 
the printed page is quite superior, and the 
first books of the series are equally suited for 
use as basal or supplementary readers. The 
later books make no new contribution to the 
teaching of silent reading in the middle grades_ 
except in supplying good material. In the 
fourth and fifth years this is largely the 
traditional material for these grades; so these 
two books are not so well suited for supple- 
mentary use as the earlier ones. The manual 
for the first year is of such decided construc- 
tive value that no teacher or student of pri- 
mary reading can afford not to give it care- 
ful attention. 
The Boys' and Girls' Readers 4 are mech- 
anically almost perfect. They are substantially 
and charmingly bound, the paper is good, and 
the type meets all requirements—as does the 
length of line. The material is eclectic in 
its wide appeal, is of intrinsic worth, is 
different from the traditional school reader 
content, and is arranged into related topics. 
The poetry is selected with rare feeling and 
a delicate understanding of the child, especial- 
ly the boy. Suitable stories of adventure, of 
travel of industry, and of animals are in- 
cluded. The author has never forgotten that 
these readers are for future Americans and 
that love for our country should be fostered. 
In the introduction the author has suggested 
another topical arrangement on a seasonal 
basis and has listed selections for different 
holidays. The helps to study are splendid 
and will result in improvement in history, 
geography, etc., as well as in reading. Care- 
ful thought questions are given, and graded 
exercises in word study are provided. Rapid 
reference reading is stressed as well as in- 
4 The Boys' and Girls' Reader. Emma 
Miller Boleuius. Boston; Houghton Mifflln 
Company. 1919 Fourth reader- 276 pages. (72 
cents.) Fifth Reader. 308 pages. (76 cents-) 
Sixth Reader. 340 pages- (80 cents.) Teacher's 
Manual. 229 pages- (80 cents.) 
terpretative reading, and an introduction to 
newspaper reading is included. 
The teacher's manual is separate, one 
volume for the three years. It is constructive 
and will develop the teacher's initiative. In 
addition to a full treatment of each selection, 
it gives a most valuable digest of the pertinent 
facts in the modern science of reading, with 
applications to the upper and grammar grades. 
It gives the aims of reading as outlined bv 
the best authorities in the country, and defi- 
nite suggestions for accomplishing them. It 
treats of reading tests and provides material 
for speed tests, with complete instructions for 
giving them. The treatment of expression 
in oral reading is sane and will lead to good 
results, while the directions for silent reading 
should lead to the formation of good study 
habits on the part of the children. Dramati- 
zation, the writing of little plays, oral com- 
position, school programs, and reading clubs 
within the grade are instances of suggestions 
for those who will wish to teach reading by 
projects. The teacher's bibliography is 
complete. 
One need only note the authorities quoted 
by Miss Bolenius to feel that she has thor- 
oughly grasped the best thought in her field. 
He needs only examine this manual and set 
of readers to be convinced that she has gone 
far in the application of this thought to 
practise in the teaching of reading, and that 
she has provided an unusually suitable body 
of material for use in the class room. In 
fact, these books fill a long-felt want. They 
meet all requirements for a basal series, but 
are equally good as supplementary readers. 
The series including the manual should be 
given careful study by every forward looking 
teacher and educator. The teacher in the 
middle grades and in the junior high school 
who feels her children's inability to study, 
and who is student enough to realize that it 
is due to their lack of training in silent read- 
ing, will be stimulated into a real construc- 
tive study of the problem. If she cannot 
introduce the readers into her work she can 
easily adapt the method for use with her 
adopted set of books. She can, in fact, hardly 
read this manual without being inspired to 
better prepare herself for participation in this 
unparalleled opportunity, the guiding of the 
thought of a future generation of Americans 
by teaching them how and what to read. 
Katherine M. Anthony 
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III 
SONNET FORMS 
English poets have borrowed verse forms 
from many languages, but none have met 
with as much favor and been so universally 
accepted as the sonnet. Nearly all of the great- 
est poets and many of the minor ones have 
written at least a few sonnets, possibly to 
see whether they could, for good sonnets are 
difficult to write; there are too many re- 
strictions for it to be otherwise. The sonnet 
must be written in a set form and confined 
to the expression of a single sentiment. This 
makes it a more conscious form of art, and 
hence more difficult. In general it is a lyric 
poem of fourteen iambic pentameter lines 
arranged according to a prescribed rime or- 
der. Alden defines the sonnet as a highly 
elaborated stanza, forming in itself the body 
of an entire and perfectly unified poem. 
The sonnet originated in Italy at the be- 
ginning of the twelfth century. The name 
comes from the Italian "sonetto,"a little song. 
It was generally a love song and written to be 
sung to an accompaniment. This Italian 
sonnet developed through several hundred 
years, and was carried to perfection by Pe- 
trarch in the fourteenth century. It was intro- 
duced into England in the reign of Henry 
VIII by Sir Thomas Wyatt and the Earl of 
Surry. Sir Thomas Wyatt first translated 
some of the Petrarchian sonnets, and later, 
if 1557! he and Surry printed some of their 
original work under the title Songs and Son- 
nets in a publication called Tottel's Miscel- 
lany. 
The first English sonnets followed closely 
the form of their Italian model. This form 
consists of an octave composed of two quat- 
rains and a sestet composed of two tercets. 
The subject is opened in the octave and the 
sentiment expressed in the sestet, which is 
sharply divided from the octave. These 
Petrarchian, or Italian, sonnets have a much 
more complex rime structure than the form 
adopted by the English poets a little later. 
The octave has a regular rime scheme, abba 
abba. This is alwa3's found in the Italian 
sonent, but the sestet admits of more varia- 
This essay was awarded the Dingledine 
• prize, offered annually for the best Senior Es- 
say—Editor. 
ations cde cde, or cd cd cd, or cde dee. 
These are the usual forms, but sometimes 
edd eee is included. At the end of the oc- 
tave there is a marked rhetorical pause, a 
sharp break both in the form and theme. 
The entire structural form corresponds to 
that of the content. Gummere says: "This 
sharp division between octave and sestet 
makes the Italian type well fitted for ex- 
pressing thought first in narrative, then in 
abstract form, or for expressing a simile be- 
tween two objects or situations." 
Other poets have copied the sonnet form 
with various changes. These poems written 
according to the English models are less in- 
teresting because they are less a characteristic 
and separate form of art; they are simply 
modifications of the Italian form in the di- 
rection of greater simplicity. The change 
was chiefly in form, but since the form and 
content followed side by side in the Italian 
type, the content too underwent a change in 
form; instead of breaking sharply at the end 
of the octave, it may change in the middle of 
a line or it may flow on through the greater 
part of the sestet, as do many of Shakespeare's. 
Sonnets of this sort are frequently arranged 
in couplets, the last being an epigrammatic 
summary of the whole. In general, however, 
the English form is simply a tendency toward 
greater freedom. The rime is less compli- 
cated and hence more obvious; it has no fixed 
rime scheme but ab ab cd cd ef ef gg, or 
modifications either in the direction of greater 
or less freedom are frequent. 
This less restricted form grew up gradu- 
ally. The earlier English sonnet writers had 
followed the Italian both in form and theme, 
and their theme was almost always love. 
Shakespeare's nearly all have this theme, 
though they are written in the English form, 
which he may be said to have perfected. The 
reasons for the change are not known, but it 
is probable that Shakespeare and some of the 
other poets intuitively realized that the re- 
stricted Italian form was not suited to the 
expression of simple emotions or light love 
songs. They, therefore, sought a freer form, 
better suited to the general theme of son- 
nets. 
This feeling also gave rise to a change to 
more serious subjects, and most of the poets 
who followed the Italian form, no matter 
was their theme,treated it in a serious thought- 
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ful manner. The Italian language may admit 
of love songs being written in a set form, but 
in English the intricate structure makes it a 
more conscious form of art, better suited to 
the reflective than the song type of lyric. 
Recent poetry tends toward the more regu- 
lar Italian form but is reflective in content. 
Although one of the chief requirements 
of the sonnet is that it shall express only one 
thought, some poets have written a number 
of sonnets on a central theme, each sonnet 
dealing with a single aspect of it. Most of 
the poets who have written a large number 
of sonnets have written these cycles or se- 
quences, as they are called. They were popu- 
lar with the earlier sonnet writers and 
Shakespeare and Sidney both wrote sequen- 
ces. Among later writers Rosetti and Mrs. 
Browning wrote sonnet cycles, which are 
among their best poems. Brander Mat- 
thews says of sonnet sequences: "Certain 
poets have chosen to use it almost as if it 
were a stanza. They have composed a suc- 
cession of sonnets on a central theme, each 
devoted to a single aspect of this. Then son- 
net sequences were popular with the Eliza- 
bethans and they have been attractive to cer- 
tain of the Victorians, especially to Rosetti 
and Mrs. Browning." 
While we can not call the sonnet a popu- 
lar form of verse, most poets have attempted 
it, with more or less success. Brander Mat- 
thews calls it, "the noblest fixed form of 
English verse firmly established for more than 
three centuries. It has proved a superb instru- 
ment for the supreme masters of English 
poetry; and in no other tongue is there a more 
splendid collection of sonnets than in our 
own." Yet strange to say, all the masters of 
English poetry have not written great son- 
nets; the restricted form seemed to hamper 
their genius. The two greatest poets of the 
nineteenth century, Browning and Tennyson, 
wrote no sonnets that are among their best 
poems. 
There is no fixed English sonnet form, but 
all sonnets that vary very much from the 
Italian are classed as English. Some are 
almost Italian in form, while others are 
hardly more than poems of fourteen iambic 
pentameter lines. Shakespeare's are usually 
composed of three quatrains and a couplet 
and his rime scheme is ab ab cd cd ef ef gg. 
This wide variation from the regular form has 
caused many critics to deny that Shake- 
speare's sonnets are justly entitled to the name. 
Brander Matthews quotes Aldrich as say- 
ing, "In ninety-nine cases out of a hundred 
the couplet has the snap of a whiplash and 
turns the sonnet into an epigram. To my 
thinking this hurts many of Shakespeare's 
beautiful poems of fourteen lines, for they are 
simply that." Other critics do not agree 
with Mr. Aldrich, for Gummere says, 
"Critics esteem the excellence of Shake- 
speare's sonnet because it rises to a climax in 
the closing couplet." 
The sonnets are especially interesting as 
a transition between Shakespeare's earlier 
poems and his drama. Why they were writ- 
ten is not known. Some Shakespearian stu- 
dents think that they are personal experi- 
ences, others that they were written merely 
to flatter some wealthy patron, while others 
consider them as simply literary exercises. 
Their theme is love, but mostly love of man 
for man, for a hundred and twenty-six are 
addressed to "a man right fair." This man 
seems to have been a young friend of Shake- 
speare's to whom he gave good advice. The 
remainder are addressed to a "woman color- 
ed ill." The sonnets do not represent the 
best of Shakespeare, nor yet the best of the 
sonnet, but to Shakespeare belongs the credit 
of first bringing the sonnet to the high place 
which it holds today. 
The next poet whose sonnets can be call- 
ed truly great was Milton. He wrote in all 
only seventeen sonnets, but many of them are 
among the best in the English language. His 
form follws the Italian, but they are pecu- 
liar in that the sense often runs through the 
octave and changes in the middle of the first 
line of the sestet. In others it runs straight 
through without a break. Milton's serious 
intellectual subjects were more suited to the 
restricted Italian form than the lighter themes 
of the Elizabethans had been. Gummere says 
that as an outburst of pure feeling Milton's 
splendid sonnet, Avenge O Lord, is perhaps 
the best in our language. 
Avenge, O Lord, thy slaughtered saints, whose 
bones 
Lie scattered on the Alpine mountains 
cold; 
Even them who kept thy truth so pure 
of old, 
When all our fathers worshipped stocks 
and stones, 
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Forget not: in thy book record their groans 
Who were thy sheep, and in their an- 
cient fold 
Slain by the bloody Piedmontese, that 
rolled 
Mother with infant down the rocks. 
Their moans 
The vales redoubled to the hills, and they 
To Heaven. Their martyred blood and 
ashes sow 
O'er all the Italian fields, where still 
doth sway 
The triple Tyrant; that from these may grow 
A hundred-fold, who, having learnt thy 
way, 
Early may fly the Babylonian woe. 
While a great sonnet writer is not always 
a great poet, or a great poet always a great 
sonnet writer, most of the major poets have 
written some good sonnets. Wordsworth's 
are among his finest poems, and, though he 
did not follow the strict Italian type, the 
general restrictions and limitations seemed 
to be what he needed to do his best work. 
Most of these sway between the form of Mil- 
ton and that of the later writer. Gummere 
compared Milton's to a "rocket rapidly 
thrown off, then breaking into light and fall- 
ing in a shower of brightness." And of the 
later writers he says,"The later school, how- 
ever, aims to write sonnets that will repro- 
duce the rise and fall of a billow, or its flow- 
ing and ebbing. The idea and the verse rise 
together in the octave and in the sestet fall 
back again." Wordsworth wrote both kinds; 
in some the idea flows through the octave 
and may change anywhere in the sestet, in 
others idea and verse rise together in the oc- 
tave and fall back in the sestet. Like Mil- 
tons, Wordsworth's sonnets have a serious 
theme and generally expressed spiritual emo- 
tion. 
The World Is Too Much With Us is 
most typical of Wordsworth and may be said 
to express his poetic creed—that nature and 
man were made by God for each other and 
should be in harmony. 
The world is too much with us; late and 
soon. 
Getting and spending, we lay waste our 
powers; 
Little we see in Nature that Is ours; 
We have given our hearts away, a sordid 
boon! 
This sea that bares her bosom to the moon: 
The winds that will be howling at all hours, 
And are upgathered now like sleeping 
flowers; 
For this, for everything, we are out of tune; 
It moves us not—Great God, I'd rather be 
A Pagan suckled In a creed outworn; 
So might I, standing on this pleasant lea, 
Have glimpses that would make me less 
forlorn ; 
Have sight of Proteus rising from the sea; 
Or hear old Triton blow his wreathed horn. 
The greatest poets of the nineteenth cen- 
tury were not sonnet writers in any sense; 
but two minor poets, Rosetti and Mrs. 
Browning, wrote sonnets which are consider- 
ed by many critics to be the best poems of 
their type in the language. 
Mrs. Browning was pre-eminently a son- 
net writer, for her best known and probably 
best liked poems are the Sonnets from the 
Porteguese. They are a cycle of love son- 
nets written to Robert Browning shortly be- 
fore their marriage. After they were mar- 
ried she gave them to him, and he had them 
published under the title which might lead 
one to think they are translations. However, 
they are original work, and it is interesting to 
note that their form is something like that 
of Shakespeare's love sonnets written several 
centuries before. Their rime scheme fol- 
lows the Italian: abba abba cd cd cd is fre- 
quently found, but like Shakespeare's many 
of them rise to a climax in the last line. Each 
sonnet tells of some phase in the progress of 
her love for Robert Browning. Stedman re- 
gards the opening sonnet, I Thought How 
Once Theocritus Had Sung, as equal to any 
in the language; and Crawshaw says of them, 
"Mrs. Browning's masterpiece, the work that 
best illustrates all of her poetic powers, is her 
Sonnets from the Portuguese. It is a sonnet 
cycle enshrining to a poetic immortality her 
love for Robert Browning. The title is a 
mere veil or fanciful disguise; for the poems 
are all original, personal, and intimate. The 
whole number of the sonnets is fifty-four, 
and the series illustrates different phases in 
the progress of her passion. She records how 
love came to her as she stood expecting death, 
how she feared to look so high, or to accept 
such bliss, how her love bade her rather pre- 
pare for renunciation, how she found her 
supreme joy at last in acceptance and self- 
surrender." The next to the last is prob- 
ably the best known. 
i i.l y-i ivit ^ nwNLltoeKt-'Si. M 
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How do I love thee? Let me count the ways- 
I love thee to the depth and breadth and 
height 
My soul can reach, when feeling out of sight 
For ends of being and ideal grace- 
I love thee to the level of everyday's 
Most quiet need, by sun and candle light- 
I love thee freely as men strive for right; 
I love thee purely as they turn from praise; 
I love thee with the passion put to use 
In my old griefs, and with my childhood's 
faith; 
I love thee with a love I seemed to lose 
With my lost saints, X love thee with the 
breath, 
Smiles, tears, of all my life; and, if God 
choose, 
I shall but love thee better after death. 
Rosetti is considered by many authorities 
to be one of the very greatest sonnet writers. 
He is perhaps the only English poet who fol- 
lowed the Italian exactly. Alden says of 
him, "Notwithstanding that most of our 
great English poets of modern times have 
written sonnets, perhaps only Rosetti (who 
was of Italian stock) found in the formally 
correct sonnet the natural expression of his 
lyrical impulse." Alden also quotes Profes- 
sot Lewis, who compares Rosetti with 
Wordsworth, and says,—"Nevertheless I pre- 
fer Rosetti's strictness, and regard him as 
the greatest master of the sonnet form." 
Rosetti wrote in all a hundred and fifty 
sonnets, many of which are included in the 
cycle, The House of Life. Long says that 
they deserve to rank with Mrs. Browning's 
Sonnets from the Portuguese and with 
Shakespeare's Sonnets as one of the three 
great cycles of love poems in our language. 
Others are written for pictures. They are 
often obscure but always beautiful. Stedman 
says of Rosetti, "As a sonneteer he has no 
living equal. Take the group written for 
pictures and read Mary Magdalen. It is a 
complete dramatic poem. The series belong- 
ing to The House of Life is such as this man 
alone can produce. Mrs. Browning's sonnets 
were the deathless revelation of her own 
beautiful soul; if these are more objective 
they are equally perfect in another way." 
It has been said that really great sonnet 
writers are few. This is true and yet many 
poets who can not be termed great sonnet 
writers have written a few good sonnets. 
Among the minor sonnet writers Wyatt and 
Surrey deserve mention, for they introduced 
this form into England. Sir Philip Sidney 
wrote a sequence entitled Astrophel and Stella. 
They were addressed to Lady Penelope Dev- 
eraux, to whom Sidney had once been be- 
trothed. Long says of them, "They abound 
in exquisite lines and passages containing 
more poetic feeling and expression than the 
songs of any minor writer of the age." Ed- 
mund Spencer is another Elizabethan who 
wrote a few good sonnets. Like many of the 
older writers he shows considerable latitude 
in form. His sonnets are composed of three 
quatrains linked together and ending with a 
final couplet, ab ab be be cd cd ee. This form 
has been rarely used by other poets; Sidney's 
and Spencer's sonnets may be linked with 
Shakespeare's as the best examples in our 
language of that early type of sonnets in 
which love was the conventional theme. 
During the Elizabethan age every poet 
and courtier tried his hand at sonnet writ- 
ing, but between that time and the Victor- 
ian age sonnets became less popular and fewer 
were written, though some of them are among 
the best in the language. Keats and Shelly 
each wrote several good sonnets: Keat's On 
First Looking Into Chapman's Homer is 
especially well known. Later still Long- 
fellow wrote several very beautiful sonnets, 
which are among his finest poems. Like Ro- 
setti he was familiar with the Italian and 
this may have had some influence. 
Today many of the modern poets are 
writing sonnets, and some of the best of the 
war poems are in this form. Mr. John 
Masefield, one of the foremost English poets, 
follows the Elizabethan style, but in general 
present day poets tend toward the Italian. 
Many attempts have been made to define 
a sonnet, both in prose and verse, but the 
most interesting of these definitions are son- 
nets on the sonnet. They are sonnets in form 
and content and in addition tell what a son- 
net should be. Well known poets have at- 
tempted this literary stunt, notably Words- 
worth, who wrote one called Scorn Not the 
Sonnet, and Rosetti, who defined the son- 
net in one called, A Sonnet Is A Moment's 
Melody. However, R. W. Gilder, a poet 
who is not particularly well known, has writ- 
ten one of the best: 
What is a sonnet? 'Tis a pearly shell 
That murmurs of the far off murmur- 
ing sea, 
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A precious jewel carved most curiously. 
It is a little picture painted well. 
What is a sonnet? 'Tis a tear that fell 
From a great poet's hidden ecstacy; 
A two-edged sword, a star, a song— 
ah me! 
Sometimes a heavy tolling funeral bell. 
This was the flame that shook Dante's breath, 
The solemn organ whereon Milton 
played, 
And the clear glass where Shakes- 
peare's shadow falls; 
A sea this is, beware who ventureth! 
For like a fiord the narrow floor is 
laid , 




A TEACHER'S TRAVELS 
SKETCH NO. 2 
From Big Stone Gap and Appalachia 
("Appalach," many persons there call it), I 
went to Johnson City, Tenn., for the next si- 
journ on my itinerary. 
The East Tennessee State Normal School, 
at Johnson City, is about the same age as our 
school at Harrisonburg, and almost as at- 
tractive in every respect. The location is 
just outside the city on the southwest. The 
elevation is adequate, but gradual, and the 
surroundings are beautiful. Not the least 
worthy feature of the institution is a cafeteria, 
in which one—student, teacher, or visitor— 
may secure a wholesome lunch at a reasonable 
price. 
At Johnson City, not far across the fields 
from the normal school, is a home for Fed- 
eral soldiers of the Civil War. This is an 
immense establishment, and at every turn, 
almost, as one goes through the town, he 
meets a group of those thousand or two men 
in blue who are domicled among those cas- 
tles of brick-. Most of them now are also 
"boys in gray." 
Johnson City is in historic setting. Tra- 
ditions of Daniel Boone, John Sevier,and other 
heroes of King's Mountain and the regions 
thereabout are abundant and fascinating. 
Watauga, Sycamore Shoals, Indian Ridge, 
and Jonesboro are in the vicinity. 
At Knoxville one finds many evidences of 
the esteem with which John Sevier (a native 
of Rockingham County, Virginia ) is regarded 
in Tennessee. The tallest monument on the 
courthouse square in Knoxville is dedicated 
to him. In the university library I observed 
a handsome Sevier portrait. In the city 
Seviers are still residing. 
Knoxville, some how or other, always re- 
minds me of Lynchburg, Virginia. It may 
not be quite so hilly as Lynchburg, but it is 
hilly. The hills plunge down to the Ten- 
nessee River, which is perhaps somewhat 
larger than the James at Lynchburg. In 
Knoxville, as in Lynchburg, there are many 
evidences of wealth, industry, and progres- 
sive spirit. 
The University of Tennessee at this time 
has on an extensive building program. For 
this reason the well-established Summer 
School of the South, held at the university 
for many years, has been suspended. Several 
of the old buildings, so long familiar land- 
marks on the summit of the Hill, have been 
removed; and already when I was there a 
splendid new building, perhaps three hundred 
feet in length, and designed with fine archi- 
tectural taste, was rising in majestic grace 
to crown the elevation. 
In Science Hall I found Dean Hoskins. 
He, without difficulty, persuaded me to go 
with him to his classroom at the west side of 
the building, where I found a hundred young 
men and women ready for a history lecture. 
They, in their earnestness and intelligent in- 
terest, reminded me of the group that I had 
learned to love, as I met them day after day 
in the same room, during the summer of 1917. 
President Morgan and Professor Keffer, 
director of the university extension courses, 
were among other good friends that I met 
on the Hill. Everybody at Knoxville refers 
to the University as "The Hill." Quite 
well I remembered the Florida group of 1917 
as it appeared in the Fourth of July celebra- 
tion, fifty or sixty strong, decked in green 
and white, and how it had reminded me of 
the Senior Class at home. And the reminder 
was all the more striking because the president 
of the group, a handsome young woman from 
St. Petersburg, looked very much like a well 
known Senior Class president at Blue-Stone 
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Hill. But not one of them did I see. Yet 
in spirit, I ween, they often stand amid a 
great company and watch the sunrise from 
the Hill. 
From Knoxville I went to Chattanooga. 
This city, one of the most interesting in 
America, scenically and historically, I had 
been wanting for many years to visit. Quite 
appropriately and just as much in habit, I 
suppose, the city lay in a dense cloud of mist 
and smoke when I arrived. It was an hour 
or twi before my anxious gaze, thrust up fre- 
quently into the murky West, caught the bold 
outline of Lookout Mountain. It was where 
I thought it was, and it looked like the pic- 
tures I had seen of it. So I began to take it 
as a familiar old thing, and almost decided 
not to climb it. 
At two o'clock I did take a sight-seeing car 
for Chickamauga Park (battlefield, etc.). 
Out of the city we went southward, and in 
two or three miles ran into Rossvilie, set 
athwart the state line. The guide, who never 
lost an opportunity to crack his wit upon our 
dull brains, said: "Ladies and gentlemen, 
this is Rossvilie. It is partly in one state 
and partly in another. Those persons who 
live on this side call it Rossvilie, Georgia; 
those who live on the ither side call it Ross- 
vilie, Tennessee." 
As we passed out of Rossvilie, turning 
eastward to cross Missionary Ridge, we saw 
the home of John Ross, a famous chief of the 
Cherokees. The old house, built by Ross 
himself, we were told, is substantial and well 
preserved. 
Across Missionary Ridge we soon ran into 
Fort Oglethorpe and other places distinguish- 
ed in the late war, located here and there upon 
the vast battlefield of Chickamauga, baptized 
with blood and christened with immortal 
names upon two autumn days of 1863. 
Fort Oglethorpe is a permanent establish- 
ment, but the barracks of the thousands lately 
sent back home (or left gloriously abroad) 
were being torn down. For miles, it seemed 
to me, we drove through fields and woods 
littered with boards and beams, piled as thick 
as wheat shocks in a July harvest, and beaten 
down with thousands of restless feet like the 
thoroughfares of a great city. 
And in the trees, the older ones, of oak 
and hickory and pine, we could see now and 
then the marks, the scars, left mutely, sadly, 
from other days long past. Here and there 
a huge gash showed where a cannon ball had 
struck; and I imagined that buried deep in 
the tree trunks, long out of sight, there must 
be encased myriads of those small lead mis- 
siles, once the hail of death. 
I should judge that Chickamauga Park 
is about as large as the battlefield of Gettys- 
burg, and it seemed to me there were more 
tablets, monuments, and other markers than 
are to be found on the Pennsylvania field. 
Each one has its hundreds. 
At many places on the Chickamauga 
field, as at Gettysburg, the stones and bronzes 
marking the lines are very close together— 
at a few places only fifty or sixty yards. And 
on both fields one is conscious of a striking 
contrast: the few Confederate markers, com- 
pared with those on the other side. But, 
after all, what does it matter? We know, and 
the world knows, that the boys in gray, no 
less than the boys in blue, made their mark in 
the days of battle. 
As we returned from Chickamauga we 
drove along the crest of Missionary Ridge for 
a mile or two. Far to the southeast we could 
see stretching the Georgia plain, while to the 
northwest lay Chattanooga, reaching from the 
foot of the Ridge at our feet to the distant 
banks of its wide, tortuous river. At Bragg's 
Tower we paused long enough for three men 
of the party to climb to the top. Going 
up and coming down the three got acquaint- 
ed. It turned out that one was from Penn- 
sylvania, one from Colorado, and one from 
Virginia. 
As to the name, "Missionary Ridge," this 
was its genesis, as we were told: In early 
days, a hundred years or more ago, perhaps, 
Christian missionaries came to the region to 
teach and convert the Indians. On the ridge 
they built their cabins, because the low lands 
were full of malaria. Hence the name, 
Missionary Ridge. 
The next afternoon I did yield to an 
impulse and take the big auto for Lookout 
Mountain. Nobody needs to ask how this 
mountain got its name., Long before the 
coming of the white men the Indians, no 
doubt, climbed its rugged heights and fired 
their smoke signals from its outstanding 
cliffs. 
Soon I was glad that I decided to go up. 
At the very foot of the ascent we could see, 
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halfway up, the old house in which Augusta 
J. Evans wrote St. Elmo, and as we made the 
first turn in the long climb we passed the site 
of the old blacksmith shop mentioned in the 
story. 
We did not go on the inclined railway, 
but at one point the auto road bridges over it. 
There we stopped and watched one big spider 
climb up from the bottom of the mountain 
while another crept cautiously down. Both, 
it turned out, were at opposite ends of the 
same big steel string. Have you ever drawn 
water out of a well with a chain running 
over a wheel and with a bucket at either end 
of the chain? If so, then you know how the 
cars go up and the cars come down at 
Chattanooga. 
As we approached the crest of the moun- 
tain, by our zigzag course, I could see a few 
houses hanging over the edges of the great 
cliffs above. When we finally reached the 
summit I was astonished to see a town, on a 
plateau of several square miles—a town 
almost as big as Harrisonburg,with street cars, 
electric lights, schools, pavements, and, a water 
supply: a town of wealth and beauty, where 
the living is much higher than in Harrison- 
burg. 
The views from Lookout Mountain are 
superb. South, east, north, west, the eye 
may leap almost unhindered. Only toward 
the southwest, the direction in which the long 
mountain range stretches, one cannot see far. 
Before I came down I was very glad I went 
up. I would not sell the memory for the 
annual salary of a Virginia school teacher, 
And there were others who liked the ex- 
perience no less than did I. Just as we were 
preparing to embark for the descent I over- 
heard the tail-end of a little talk. This is 
what I heard; "Yes, it is fine, but you should 
see the Valley of Virginia!" 
Then I could restrain myself no longer. 
"Madam," I exclaimed, "I am delighted to 
hear you say that. I am from the Valley of 
Virginia." 
Nobody in the crowd at that moment 
had a hat big enough to fit me. The lady 
turned out to be Mrs. Greenwood Nowlin 
of Lynchburg. She has good friends in Har- 
risonburg. Ever since that evening I have 
had a good opinion of her judgment. 
In fact, I have seen only one place to 
compare with Lookout Mountain. That 
is Peaked Mountain, the end of the Massa- 
nutten range, just east of Harrisonburg. If 
the Shenandoah River were as big as the 
Tennessee, and if it made a Moccasin Bend 
or two from Penn Laird to McGaheysville, 
it would be just as splendid. 
John W. Wayland 
V 
THE PROJECT METHOD APPLIED 
TO GEOGRAPHY 
To give to each pupil something he can 
begin to work at with his ready-made store 
of ideas, something that will require new. ideas 
for its culmination, and something that may 
be accomplished satisfactorily, is the crux of 
teaching method. Every child enters school 
with a store of ideas that he has acquired by 
experience of some kind. A few of these 
ideas he even knows how he got and how use- 
ful they are, but most of them he has, as far 
as he knows, merely because they are there. 
He has no reason to inquire into their exis- 
tence so long as he has them. He has every 
reason to use them so long as they serve him. 
These ideas increase rapidly both in number 
and in combinations, until early in the edu- 
cative process there.is such a store as to give 
a starting place for almost any line of mental 
activity. Some starting place is always ready 
for action, some action is always in progress. 
The method that avails itself of this apti- 
tude and begins here to carry on school work 
is in exact line with the learning process. 
The starting place may be a big broad field 
of ideas that must be explored and worked in- 
to usable condition before the launching into 
the new takes place. Again it may be a mere 
hold from which to push off into the new. 
The amount of elaboration of this familiar 
substance depends upon the nature of the new 
ideas to be presented and the individual who 
is to acquire this knowledge. Teaching should 
make its first obligation the securing of the 
greatest number of starting places. The 
teacher must learn to recognize stimuli and to 
make use of the best. A poor start often re- 
sults in failure and always clouds an activity 
with discouragement and a sense of handicap. 
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These starting places are always points of in- 
terest to the child. They are generally per- 
sonal and individual. The best ones have a 
local touch. Any one must be a very real 
part of the child's life. When these start- 
ing places have been built of both school and 
that there be a desirable terminus. If cir- 
mon to both, the greatest good can be derived 
and school work is truly vitalized. 
A good starting place with nowhere to 
go is a most doleful thing. Method requires 
that there be a desirable terminus. If cir- 
cumstances can furnish the place to go to, it is 
best; and its worth varies as does the strength 
of the demands of circumstances. If the 
teacher can furnish the place to go, it is good; 
and its worth varies as does her success in 
making the child feel it as his own. 
This place to go is generally clothed in the 
guise of a question. It is always a question 
that has an unknown answer. The answer is 
always a thing to be desired, and to be made 
use of when acquired. 
The answer to the question has magne- 
tism. The more it has the power to pull the 
mind on ti its satisfaction, the more valu- 
able it is. The answer must be possible, so 
that each step is shortening the distance to 
it. It must be true, so that its truth will be 
felt when it is arrived at. 
The first and last stages of method are 
more the part of the child. The middle stage 
is more the part of the teacher and her tools. 
The getting from the question to the answer 
is the intermediate stage. This may be 
done for a pupil by the teacher who can tell 
each fact needed, each step taken. As 
teaching, this plan would be valueless; as a 
way of reaching the end it would be both 
sure and quick. 
This may be done by giving the pupil the 
materials, the books, the aids, and letting him 
work for himself. As teaching, this is very 
fine, but it is uncertain and very slow. The 
child cannot be relied upon to keep at his 
question until he achieves its answer from 
his supplies, nir is there any limit to the er- 
rors he may make and the repetitions that 
may be necessary. This is the kind of teach- 
ing which experience gives us. Its value is 
great, but its cost is great too. The child may 
be saved this cost by a course between the two. 
The intermediate stage is accomplished by fur- 
nishing the child with everything he needs 
to reach the answer to his question for him- 
self, but by keeping up with the use he makes 
of this material and checking up with him 
his progress from point to point. It is a pro- 
cedure as vastly different from doing it for 
him as from letting him do it for himself and 
discarding as worthless his results. 
This intermediate stage is the working 
place for the teacher. The field between the 
starting place and the destination is unknown 
to the child; it is all very well known to the 
teacher. Her knowledge of it can not be 
too great. Neither can she require of the 
child in his first journey through this field 
all that she has after her experiences. This 
field, unknown to the child, is very probably 
minutely surveyed in the books the child must 
use in his journey. If to acquire all that 
the teacher knows be too much for the child 
to give, to acquire all that books con- 
tain is over and over again too much. 
The teacher's part is to select stepping 
stones and landmarks in this field; to 
have them valuable, conspicuous, pertinent, 
and usable; to guide the pupil from one to 
another. 
This intermediate stage is the part of 
teaching that requires preparation and fore- 
thought. This is the work set down in the 
planbooks or outlines that every careful teach- 
er makes for her constant use and follows 
wisely and well. It is here that knowledge 
and method meet. Method uses knowledge 
and knowledge grows through the use of it 
that method makes. 
The planning of this intermediate stage 
in learning is governed by both the question 
and the answer. Its length and its detail are 
the result of both. But the question itself 
must be adapted to the child to whom it is to 
be applied. These questions must be searched 
for carefully and evaluated before they are 
used. They do not come easily or rapidly 
when one wishes them, but through study of 
pupils and texts and broad reading of cur- 
rent literature a teacher may train herself to 
see them in numbers and in everything. A 
ready-made set of questions or problems for 
a given grade might be a very handy thing for 
a while, but it would in time be a 
very harmful thing both to pupils and 
teachers. The watchful teacher can 
find her problems in the living of 
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her days in school and can bring them to the 
children as things really wrought out of their 
lives and demanded by circumstances. While 
this demand is being created, or even before 
it, the teacher has staked off her progress 
from the question to the answer in a very 
logical and complete way. This is her plan 
for the piece of work. She, too, has settled 
upon the form the answer must take and 
shaped her outlines to culminate in the par- 
ticular form desired. 
The time element must enter into this 
plan as a very vital factor. If the question is 
very simple and is arrived at very directly, 
one recitation period may be all that it is 
worth. But if the problem depends upon 
numerous facts and conditions and the re- 
sults are unusual and strange, it is worth 
many recitation periods. The training ac- 
quired through the solving of a problem based 
upon many conditions is the exact activity re- 
quired by society, business, and life. The 
answer to the problems of life that is based 
upon one or two facts is not going to carry 
an individual to success. It is the person who 
can accurately draw a generalization big 
enough to have reckoned with every possible 
factor, who is successful. 
The project method is equally valuable in 
every subject in the school curriculum, but 
carried to its ideal state would eliminate the 
it is* not equally easy in all. This method 
subjects as separate and individual ends and 
use them as means of gaining the end demand- 
ed by the project. Spelling would be taught 
when it is needed to help along to the end 
to be reached in a project. Reading would 
be mastered because without it the informa- 
tion needed cannot be had. Arithmetic 
would contribute towards promoting our pro- 
gress to our end—and so with every sub- 
ject. 
Whether or not the schools are ever so 
revolutionized as to admit of the full and 
complete use of the project method, it is a 
present, urgent need that all the advantages 
possible be gotten from the method. The 
fact that our entire school life may not be a 
single project need not restrain us from the 
use of this method in such subjects as lend 
themselves very readily to its use. Maybe it 
is a chance but maybe it is argument for the 
method that the most neglected, most un- 
taught and most poorly taught subjects are the 
ones most easily adapted to the project meth- 
od. 
The Geography Class has only recently be- 
come a respected part of the day's work. On'ly 
within the past few years has it had a notice- 
able place upon the daily program and a 
noticeable number of volumes in the school 
library or on the magazine table. To no sub- 
ject does the project method render more ser- 
vice than to geography and to nothing does 
geography owe so much as to this method. 
As long as geography study consisted of com- 
mitting to memory facts about the earth as 
the home of man, so long it remained unin- 
teresting to the pupils and drudgery to the 
teacher. To attempt to teach enough to 
make a child intelligent about the subject is 
impossible, hence geography has always been 
scrappy, meager, and unconnected. The re- 
membering of data merely as such or of facts 
for their own sake is always a fruitless ef- 
fort. A long list of facts can be safely and 
easily remembered by using them in problems 
that can be solved by this means. The be- 
come interesting and vital as soon as they 
seem to be needful in accomplishing a pur- 
pose. The limitless field of the subject comes 
within possibilities' when useful types are 
selected for study. The careful learning of 
one type translates for us, as it were, endless 
realms of knowledge that without this tie 
would be loose, disconnected, and purpose- 
less. In order that knowledge be retained, it 
must be formulated into concise, comprehen- 
sive principles. These are always retained, 
and with them much of that to which they 
owe their existence. Reform in geography 
teaching can accomplish these three points 
through projects. 
Theory as such is of little value. Theory 
functioning through practise can accomplish 
wonders. To talk about the project method 
and all its possibilities is to confine one's 
self to the realm of speculation and imagin- 
ation. It is giving the product of the labor- 
atory the test of use that proves its worth. 
When the plans of the method class are tried 
out in the schoolroom, their value in calcul- 
able and their true worth is accurately ap- 
praised. To begin a presentation of prob- 
lems to cover even a short time for a definite 
class would be very discouraging, but to sub- 
mit a few such that have been used may be 
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helpful and encouraging. It is hoped that 
these projects can show how the thing may 
be done and how easily the teaching of geog- 
raphy may be changed to cover the course in 
this way. The problems submitted are un- 
connected. There is no sequence in this or- 
der. They are simply samples. 
To begin with the geography of our own 
country, here are three outlines that mark 
out the course for the study of three type 
problems for a fifth grade. These problems 
are here presented only through the outlining. 
They are given in the form they were work- 
ed into for the teacher's use. This form is 
brief, logical, and suggestive. It presup- 
poses a teacher who can handle it skillfully 
and present it to the pupils in a psychological 
way. 
What Makes New Orleans the Commercial 
Center of the South? 
I. Location 
A. Good and bad points 
B. Why called Crescent City 
II. Transportation by water and rail 




B. Water facilities 
1. How improved 
2. Government work 
3. Captain Eads 
a. Jetties 
b. Why built 
4. Panama Canal 
C. Mississippi River 
1. French explorers 
2. Flat boats 
3. Growth of traffic 
4. Dangers encountered 
5. Deepening of channel 
III. Why do visitors go to the city? 
A. Early history 
B. Why bought by Jefferson 
C. Old Spanish Government buildings 
D. Mardi Gras 
E. Improved health conditions 
I. City drainage 
IV. Compared with 
A. Savannah 
B. Galveston 
C. Key West 
D. Mobile 
The fact that New Orleans is the com- 
mercial center of the South is here based up- 
on four fundamental causes. Each of these 
must be presented so as to show its relation 
and force in determining the answer. Each 
in itself is a stepping-stone to the answer. Each 
is complete, strong and independent in its 
development. Still each is the outgrowth of 
a piece of work for its accomplishment. The 
first cause can be quickly inducea from the 
map and a few facts. The second requires three 
developments before it is soundly generalized. 
Each of these three is of itself a conclusion 
from three, four, or five facts respectively. 
The third cause is the effect of five contrib- 
uting causes. The fourth point is very vital 
as the truth of the answer is made sound by 
comparison with four cities that might dis- 
pute the claim of New Orleans to leadership 
in commerce, 
A second problem shown in its logical 
development deals with a different type--one 
that covers a regional unit of surface and is 
larger in its scope. 
Why Are the North Central States the 
Great Food Section? 
I. Early history 
A. Pioneer settlers 
1. French missionaries 
B. Northwest Territory 
1. G. R. Clark 
II. Surface and Soil 
A. Effect of Ice Sheet 
1. Prairies 
2. Uplands 
3. Great Plains 
B. Climate and Rainfall 
1. Continental 
a. Latitude 
2. Prevailing winds 
a. Cyclones 
b. Amount of rainfall 
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III. Conditions favorable to farming 
A. Crops raised 
1. Wheat—flour 
2. Corn—meal and by-products 
3- Other crops—fruits, vegetables, 
etc. 
B. Stock raising 
1. Dairying—butter, cheese 
2. Meat-packing 
a. Stockyards in Chicago 
IV. Other industries 
A. Manufacture of farm implements 
I. Raw materials found 
a. Iron 
b. Coal 
c. Oil and gas 
B. Manufacture of other goods 




d. Clay for tiling 
e. Cement for building 
V. Transportation 
A. Early ways 
1. Indian trails 
2. Canoes 
B. Condition favorable for good roads 
and railroads 
1. Turnpikes—toll gates 
2. Interurban 
C. Water systems 
1. Great Lakes 
a. Soos Canals 
b. Welland Canal 
c. Erie Canal 
d. Hudson River 
2. Rivers 










6. St. Louis 
7. Kansas City 
8. Minneapolis 
9. St. Paul 
The third problem that deals with our 
own country appeals to the child's imagin- 
ation so strongly that even though its es:,i,:e 
from the hackneyed must rest upon the skill 
of the teacher it is worth notice. Imaginary 
trips were the early efforts to put into the 
form of problem a section of country or 
even one place. 
A Trip Through the Plateau States 





D. Salt Lake City 
E. Carson City 
II. How to reach these cities 
A. Present day travel 
1. Northern Routes 
a. Northern Pacific 
b. Burlington 
c. Great Northern 
d. Cleveland 
e. Chicago and Northwestern 
f. Chicago, Milwaukee, and St. 
Paul 
2. Central Routes 
a. Denver and Rio Grande 
b. Union Pacific 
3. Southern Routes 
a. Southern Pacific 
b. Atchison, Topeka, and Santa 
Fe 
B. Need of a Railroad 
1. Union Pacific built 
2. Difficulties encountered 
a. Procuring materials 
b. Buffalo herds 
c. Hostile Indians 
3. Route of the road 
4. Effect of construction of the system 
C. Earliest travel 
1. Prairie Schooner 
2. Stage Coach 
3. Pony Express 
a. Buffalo Bill 
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III. What we see on the trip 
A. Cheyenne 
I. Grazing and farming 
a. Ranches 
b. Cattle and sheep 
B. Denver 
1. Beautiful scenery 
a. Gateway to National Parks 
1. Yellowstone 
2. Glacier 
3. Garden of the Gods 
4. Grand Canyon 
2. Mining 
a. Minerals found 
b. Mining processes 
1. Placer mining 
2. Hydraulic mining 
3. Smelters 




1. Old Santa Fe Trail 
2. Dry farming 




e. Rotation of crops 
3. Irrigation 
a. Intensive cultivation 
b. Gunnison Tunnel 
c. Reclamation Service 
d. Colleges of Agriculture 
D. Salt Lake City 
1. Metropolis of Intenmountain dis- 
trict 
2. Points of interest 
a. Mormon Temple 
b. Tabernacle 
c. Salt Lake Cut-off 
E. Carson City 
1. Capital of Nevada 
2. Carson-Tucker project 
3. Comstock Lode 
Ethel Spilman 
This article will be concluded with lesson 
plans in the August number of The Virginia 
Teacher Editor. 
VI 
A READING LIST FROM THIS 
MONTH'S MAGAZINES 
"Holidays in the Old South," by Mrs. 
Elizabeth Pringle. Scribner's, 
"Relation of Physical Education to Moral 
Development," by J. M. McCutheon. School 
and Society. 
"Strange Career of Ex-Empress Eugen- 
nia," Anonymous. Current History. 
"The South for Hospitality," by Thomas 
S. Settle. Survey. 
"Political Culture," by J. Madison Geth- 
any. The Outlook. 
"Along One Side of the Mexican Bor- 
der," by Frederick Simpich. National Geo- 
graphic Magazine. 
"The Crisis in Our Schools," by George 
MacAdam. The World's Work. 
"The Spirit of the Wets," by William J. 
Foster. The Atlantic Monthly. 
"Satanism and the World Order," by 
Gilbert Murray. The Century. 
"Cotton or Food: Will the South Clothe 
or Feed the World?" Anonymous. The 
Southern Review. 
"The Education of John Marshall," by 
S. E. Morrison. The Atlantic Monthly. 
"Ideals and Disillusions," by Phillip 
Gibbs. Harper1's Magazine. 
Dick Bowman 
The teaching profession has the right and 
it is its duty to place constantly before the 
public the fact that increased expenditures 
for school maintenance and teachers' salaries 
are not measures for the selfish benefit of 
teachers, but for the upbuilding of a public 
institution which American communities have 
always been willing to support on the most 
generous scale.—From resolutions adopted 
by the National Education Association, 
Cleveland, February, 1920. 
From now on communities will pay for 
the education of their children or let them 
grow up ignorant.-—M. V. O'Shea. 
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VII 
EDUCATIONAL COMMENT 
THE SCHOOLS' GREATEST NEED AN INTEL- 
LIGENTLY SYMPATHETIC PUBLIC 
It seems probable that before a sufficient 
supply of properly qualified and adequately 
salaried teachers can be secured to reopen the 
thousands of schools now closed for the want 
of even "below standard" teachers, a public 
intelligently sympathetic towards the schools 
must be created. To be genuinely sympathetic 
one must understand; but an understanding 
of a great complex Institution, such as the 
modern public school system, demands more 
than the patronizing attitude resulting from 
a few childhood recollections. The menace 
that confronts this nation in the present school 
crisis resulting in part from the rapid 
dwindling of the forces of qualified and 
experienced teachers, demands an intelligent 
study on the part of those who have the best 
interests of the nation at heart. The salary 
quesion, no doubt, has something to do with 
the withdrawal of many thousands of teachers 
from the profession; but the realization on 
the part of teachers that the salaries would 
be properly adjusted, if the attitude were 
what it should be on the part of the public, 
possibly has even more to do with the critral 
situation in which the school are finding 
themselves. Many teacher have come to the 
conclusion that it is not worth while trying 
to carry on the really Big Business of the 
nation and suffer the penalty of small public 
esteem for their efforts, as shown in salaries, 
as well as in other ways. Hence, it seems that 
the schools' greatest need at present is an 
intelligently sympatheic public—one that is 
capable of appreciating good schools as the 
nation's greatest asset, and one that is there- 
fore willing to put such valuation on those 
in whose hands they rest as is eternally fit 
and right. 
AN UNDISCUSSED CAUSE OF SHORTAGE IN 
TEACHERS 
When will the men in charge of our 
schools and school systems discover that low 
pay and working strain are not the only rea- 
sons why so many young men and women who 
would have made efficient teachers are now 
entering other fields? For young women 
especially, one of the chief deterrents is a 
genuine fear of growing into the so-called 
"schoolmarm" type. 
Almost every teaching staff contains one 
or more sufferers, not from occupational di- 
sease, for the profession has none, but from 
what is no less distressing—an occupational 
loss of charm and social balance. Everybody 
knows the type—the man or woman who is 
mere school teacher twenty-four hours in the 
day, Sundays and holidays included; over-con- 
scientious over precise,caring more for pronun- 
ciations than for thought, less for results 
than for rule, prim and stiff, fussy and dog- 
matic. Although this uncomfortable type is, 
of course, the exception, it is so pronounced 
that not a few observers take it for the usual 
outcome of continued teaching. With the 
boys and girls themselves, the peculiarities of 
such a narrowed man or woman too often 
pass for the very badges and credentials of 
the teacher's calling. 
Not far from Boston are schools in 
which the teachers' meetings could well be 
adjourned every other time for an hour of 
required dancing or free romping in games on 
the gymnasium floor. All about us are hun- 
dreds of teachers and thousands of pupils who 
miss half the good of their schooling because 
they do not see that the relation of teacher 
and pupil ought normally to be as frank and 
kindly and spontaneous as the relation of a 
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coach and his crew or of an Anzac captain 
and his men. Our most admirable schools 
are just those in which these human relations 
best hold their own against mechanical sys- 
tems. 
Superintendents and principals owe it not 
only to their present staffs, but to the future, 
to safeguard their teachers one by one against 
professional desiccation.—Boston Herald. 
EDUCATION FREE TO EX-SERVICE MEN 
From contributions not used during the 
war, the Y. M. C. A, has set aside a fund for 
the education of demobilized soldiers. 1 he 
scholarship fund makes it possible for ex-ser- 
vice men in Virginia to attend the State 
Normal Schools' second term of the sum- 
mer session without any expense. There 
are but two conditions: honorable discharge 
from the U. S. army or navy, and academic 
preparation sufficient to enter upon the 
course he elects. 
Any one interested may communicate with 
either Dr. W. J. Gifford, Dean, State Nor- 
mal School, Harrisonburg, Virginia, or with 
Virginia Educational Service Committee, 902 
Chamber of Commerce Building, Richmond, 
Virginia. 
A MODEST PROPOSAL 
"A Modest Proposal for the Present Edu- 
cational Crisis," signed by "A Renegade 
Teacher," and published in School and So- 
ciety, is the source of the following excerpt: 
"The following June, I resigned from the 
teaching staff and went into business. At 
the end of two years I was making over 
$4,000 in commissions. Recently I refused a 
salary of $6,000. My friends think I have 
made a great success. In the quiet of my own 
soul I know I have made a colossal failure. 
I was born a teacher. I loved boys and girls. 
I loved teaching. I gave up teaching because 
I could not get food, clothing, and shelter 
for a family of five for $1,800 a year." 
SCIENCE TO SOLVE AMERICA'S PROBLEMS 
That solution of many great economic 
and social problems facing the United States 
depends upon advances brought about by 
scientists was the declaration made by Dr. 
Vernon Kellogg, secretary of the National Re- 
search Council, published in the Baltimore 
Sun of recent date. 
The problems include those of food and 
fuel supply and use; national health, and in- 
dustrial expansion and independence, Dr. 
Kellogg asserted. 
"Germany's formidable effort in the war, 
so largely based on science, was only overcome 
after America and the Allies had similarly 
developed and applied science to their effort. 
The outcome of the economic and industrial 
war-after-the-war, already being silently but 
vigorously waged, will similarly depend large- 
ly on our scientific activity," he said. 
A step toward bettering food economic 
conditions was described by Dr. Kellogg in 
the undertaking of the council division of 
biology and agriculture in its research on fosd 
and nutrition. Chemists and nutrition ex- 
perts will cover animal and human nutrition 
in their investigation. On the human side 
special attention will be paid to nutrition of 
children; on the animal side it is planned to 
formulate a national policy of animal food 
production to be based on a survey of present 
practises of feeding stock for meat. 
An up-to-date social problem, that of aid- 
ing personal efficiency, is under consideration 
by the council division of psychology and an- 
thropology, which is continuing the studies 
and methods of group tests of intelligence, 
developed in the army during the war. A 
special committee, supported by a grant from 
the Rockefeller Foundation, has just com- 
pleted the formation of similar group tests for 
children in elementary schools. 
Investigations with a direct bearing upon 
betterment of industrial conditions include 
those being carried on by the council division 
of engineering. The council is co-operating 
with governmental agencies in an effort to 
produce more economic and durable road 
building materials. A single research con- 
cerning the "fatigue phenomena of metals" is 
supported by $15,000 annual appropriation 
for two years. 
The division of chemistry and physics is 
compiling for publication a list of "physical 
and chemical constants" necessary for scien- 
tists. When the war started it was discov- 
ered that the only tables of this nature in ex- 
istence were in the German language and al- 
most impossible to obtain. The national Re- 
search Fellowship Board has $100,000 annual- 
ly for the next five years to support special 
research fellowships in chemistry and physics. 
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Other means of developing investigations 
are being promoted jointly with the General 
Education Board to improve research condi- 
tions in colleges. 
The council's research information ser- 
vice is compiling a reference list of the re- 
search personnel of the country, including 
information concerning more than 300 Ameri- 
can industrial research laboratories. 
LAUDS LIFE OF THE TEACHER 
Over the signature of Dr. William L. 
Ettinger, Superintendent of Schools, the 
Board of Education of the City of New York 
calls attention to the advantages of teaching 
as a profession, among them being: "Self- 
respect through elevation of occupation, pub- 
lic appreciation, freedom from worry, and 
opportunity for personal growth." The fact 
is cited that teaching is a career and, further, 
that it serves as a broad general training 
for other work for those who do not wish to 
make it a life work. 
"Educational opportunity is a fundamen- 
tal principle in American life," says Dr. Et- 
tinger. "Teaching, an occupation vital to the 
country's welfare, is therefore elevating as a 
career." "Personal worth," says the 
Superintendent, "counts for more in teaching 
than in many other professions." 
It is pointed out that freedom from worry 
is secured because teaching is not usually a 
seasonal occupation. Employment is at least 
annual, and becoming more and more protect- 
ed by civil service regulations assuring tenure 
of office. 
"Freedom from worry is an irqportant as- 
set in life, and especially so when it extends 
throughout one's career and when it will 
continue after retirement through pension pro- 
vision," says Dr. Ettinger. 
"No other work gives greater opportunity 
for personal growth. The teacher engaged 
in actual teaching not more than two hun- 
dred days in the year, has week-ends and vaca- 
tions affording her leisure to cultivate per- 
sonal tastes, or talents, to enjoy music and 
pictures, to be outdoors, to travel, to form 
enriching friendships." 
It is pointed out that there is nothing of 
the temporary makeshift about teaching. 
Those who find it congenial may make it a 
life work. "They may specialize and advance 
to increasingly responsible positions, gaining 
in salary and enjoying the greater challenge 
to their powers and abilities," the statement 
reads. 
However, for those who do not wish to 
remain teachers, the advantage of teaching 
as a broad general training for other work is 
emphasized: "Once a teacher need not mean 
always a teacher. But 'once a teacher' has 
meant to former teachers, who responded to 
a call to perform some other kind of service, 
a foundation in outlook, executive ability, 
poise, and knowledge of human nature that 
has enabled them to outstrip their fellows 
in the new field." 
VIII 
BRIEF REVIEWS OF IMPORTANT 
RECENT BOOKS 
Socializing the Three R's, by Ruth Mary 
Weeks. New York; Maemillan. 1919. 182 
pages. (?1.12.) 
This little book is bound to fill a unique 
place among the recent books on education. 
Despite the title, the contents Include a care- 
ful analysis of present-day tendencies in this 
country, social, political, and industrial, which 
clearly mirrors the hope of our idealists of the 
latter part of the Great War period and which 
is profound and thought-provoking. 
The author then proceeds to a careful but 
brief discussion of reading and writing, arith- 
metic, history, art, manual training, general 
science, and social play (music, drama, etc.), 
from the point of view of the necessity of 
their complete re-organization to meet the 
changed social demands of the present day. 
Her point of view may best be given by a 
quotation: "To teach the child the history of 
human civilization throughout its various 
stages, to lead him to understand the forces 
at work in the world today, and to fit him for 
his share in the common life—this Is the func- 
tion of education." The whole field of elemen- 
tary education is therefore sketched in broad 
outlines with no effort to treat of detailed 
re-organization of curriculum or method. Ap- 
pendices are added with valuable suggestions 
as to the teaching of social arithmetic and 
with lists of suitable books for reading to sup- 
plement the work of the elementary grades. 
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The Nabcotic Deug Problem, by Ernest S. 
Bishop. New York: Macmillan. 1920. 165 
pages. 
The author believes that in solving the 
narcotic drug problem, more consideration 
must be given to the sufferings and struggles 
of the narcotic addict, and to the nature of the 
physical disease with which he is afflicted. 
The Nursery-School, by Margaret McMillan. 
New York: E, P. Button and Co. 1919. 356 
pages. ($4.00). 
This book is the story of the great work 
achieved by Rachel and Margaret McMillan, 
who with the highest altruistic motives set out 
to prove—and proved—that every child who is 
given a fair chance of wholesome living can 
rise above any situation and disadvantage 
of heredity and environment. The Nursery- 
School is in a way a step in advance of the 
kindergarten, for it takes the very little child, 
places him in an environment where he can 
grow, and looks after his comforts in a detailed 
way. 
The author points out the aims of the book 
very clearly by saying that the Nursery-School 
came into existence to offer nurture to children 
under eight years old and also to provide a 
place and a system whereby student teachers 
could learn to give this nurture in the most 
vital, sure, and effective way. 
The students not only have free and dally 
contact with children and their nurture, but 
also are brought In close touch with trained 
observes and scientists. Miss McMillan real- 
izes the importance of having in her student 
class the best and highest type of young wom- 
anhood. The training school is not large: the 
present number is thirty students and the max- 
imum will be forty. 
The Nursery-School, from which most of 
the illustrations in the book are taken was 
started in a very poor, crtowded, district in 
the southeast of London. The workers of the 
place are largely casual and save for such 
training as is given in large factories for the 
making of boxes, tin cans, and the like, un- 
skilled. There are a dozen public houses with- 
in a stone's throw of the school and some of 
the streets are quite dark and very noisy after 
dusk. All this makes the experiment more 
valuable: the work is as difficult as it can 
well be, and if success can be won here it can 
be won anywhere. The school is divided into 
three groups, the toddlers, the three and four- 
year-olds, and the seven-year-olds. Each group 
is housed according to its needs, plenty of: 
sunshine and fresh air being fundamental. An 
interesting chapter is the one on the Plan of 
the Buildings. The second part of the book is 
devoted to the training of teachers which in- 
cludes work in clinics, physical training, psy- 
chology, history, hand work and gardening. 
We mnv not agree with the true ef to'i.-h- 
ing which is done In these Nurserv-Schooig. 
To us it may be formal and somewhat mech- 
anical, but we must look beyond that and real- 
ize that the great work to be done for the 
children of today is to make this world a bet- 
ter place for them to live in. The booh is 
dedicated to Rachel McMillan, the founder of 
the Nursery-School, who gave her life in an 
air raid, during the war, while calming the 
fears of the little children. m. l. s. 
The Junior High School, by Leonard V. Koos. 
New York: Harcourt, Brace and Howe. 1920. 
179 pages. 
This little volume, which one can easily 
slip in his pocket and read during a three- 
hour train journey or of an evening at home, 
is well worth every teacher's perusal. Mr. 
Koos holds no brief for the junior high school, 
but has given us an invaluable estimate of the 
present situation as regards this institution 
and has scientifically examined the various 
claims for and desirable features of this school. 
It is regrettable that both author and pub- 
lisher have neglected two fundamental needs 
in a good text, namely the index and the bib- 
liography. The former is partially atoned for 
by a very complete table of contents. Occa- 
sional foot-notes naming references actually 
used are also given. 
The author's method of treatment of his 
problem is that of an inductive investigation 
of statements of public school officials in scnool 
documents and of educational leaders in cur- 
rent books and magazines. This study of 
function" of the junior high school com- 
prises about half the text and 'deals with 
such considerations as the retention of pupils 
in school, recognition of individual differences, 
vocational guidance, recognition of the nature 
of the adolescent child, etc. The second half 
of the book applies the principle that the text 
of the organization of the junior high school 
is its adaptation to the performance of these 
funoitons. In a unique graph (page 88), the 
author shows the probable relationship to the 
above functions of the program of studies, the 
admission requirements, the advisory system, 
departmentalization and oflher supposed es- 
sential features of junior high school organiza- 
tion. At all points he urges the need of more 
complete and more scientific data before a 
final decision is made. 
The value of the text lies therefore, not 
alone in the facts and figures presented, but 
in the scientific spirit quite lacking in other 
recent pronouncements about the junior high 
school. It should rapidly find its way into our 
colleges and normal school courses which aim 
to prepare teachers and administrators for 
this type of schools. It is also to be hoped 
that students of the movement and teachers in 
these schools will get from it suggestions for 
definite researches and that another ten years 
will give us a body of accurate and usable in- 
formation such that a desirable standardiza- 
tion of junior high schools will rapidly take 
place. w. j. o. 
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Army Mental Tests, by C. S. Yoakmn and R. 
M. Yerkes. New York: Henry Holt and 
Co. 1920. 303 pages. 
This is the work of two former majors In 
the late United States Army, who were con- 
nected with the psychological staff of the Sur- 
geon General's Office, and is published with the 
authorization of the War Department. It has 
the following chapters: Making the, Tests, 
Methods and Results, The Examiner's Guide, 
Army Tests in S. A. T. C. and Colleges, Prac- 
tical Applications, and Army Test Record 
Blanks and Forms. An introductory statement 
describes the wide use made of the tests dur- 
ing the Great War. 
This record of a work which science liter- 
ally forced on the War Department through 
the National Research Council, and which had 
to overcome the prejudice and suspicion of of- 
ficer and soldier alike, but which made good 
and won the respect of all in the latter part 
of the war forms an invaluable contribution 
to the field of mental and social science. A 
large part of the tests is recorded together 
with detailed directions and the results in the 
army, the S. A. T. C., and a large number of 
colleges. It will not be used as a text, but 
should prove a great stimulus to the study of 
careful methods of testing and of interpreting 
the results of testing of intellectual ability. 
The day would appear to be definitely ap- 
proaching when men and women, will be able 
to obtain a scientific rating of their abilities 
and a correspondingly scientific occupational 
placement. The school psychological clinic is 
bound to receive grea't impetus froin_ this work 
and similar contributions now being made, 
and will follow rapidly upon the health clinics 
now being everywhere established. 
W. J. G. 
Stories for Talks to Boys, by F. H. Cheley. 
New York; Association Press, 347 Madison 
Avenue. 1920. 347 pages. (?2.00). 
A very copious and carefully garnered as- 
sortment of stories and epigrams, many of 
them as effective with adult audiences as with 
those composed of boys. But the compiler 
—a member of the Boys' Work Department, 
International Committee of fthe Y. M. C. A  
has had ample opportunity to test out the stor- 
ies included here, and knows their worth in 
giving concrete form to the abstract terms in 
which too many speakers address boys. 
The stories are classified under the heads 
of abstract qualities such as ambition, content- 
ment, courtesy, habit, influence, selfishness, 
will power, and thus afford an abundance of 
illustrations. The compiler reminds prospec- 
tive users of the book of Dr. Johnson's remark, 
"Give us as many anecdotes as you can"; and 
recalls the saving that "well-chosen illustra- 
tions are the stained glass windows of speech, 
through which radiant truth may be made to 
shine." c. T. l. 
Fryb-Atwood Geographical Series. Boston: 
Ginn and Co. 1920. Book I, by Alexis Ev- 
erett Frye. 272 pages. Book II, by Wallace 
W. Atwood. 320 pages. ($2.12). 
The authors have put into a text the prin- 
ciples that psychology has established for the 
correct teaching of geography. By the use of 
regions as the units of treament there is avoid- 
ed '"scrappiness" and the repetition of facts. 
The material has been organized to further 
the plan of teaching by projects; and even in 
the map questions thought and not memory, 
principles and not details, are developed. The 
social phase is given prominence. The ef- 
fects of the war are incorporated. The books 
are modern in both method and manner. 
A remarkable collection and selection of 
pictures has been made, and these illustrations 
are all accompanied by very full legends; each 
view teaches some important fact. A large 
variety of skillfully colored maps show dis- 
tribution, drainage, vegetation, etc. The 
books are an excellent example of the superior 
results obtained when the printer's art and 
the educator's science are merged. 
E. g. 
How to Zse Cement fob Concrete Construc- 
tion, by H. Colin Campbell. Chicago Stanton 
and VanVliet Co. 1920. 380 pages. ($2,00). 
A manual for concrete construction in town 
and on the farm. Detailed instructions are 
given as to the construction of forms, mixing 
of concrete, and reinforcing. The book is well 
illustrated with 250 cuts and drawings of con- 
crete structures. Not the least interesting 
is the chapter on tree surgery. 
s. w. c., JR. 
ARE YOU A "MEMBER OF THE FAMILY" 
Just so long as poor accomodations are 
to be had in the country, then just so long 
will good teacher timber consider life too 
short to spend part of it under such conditions. 
A congenial boarding place should be 
provided not more than a mile from the 
school; the teacher should have a room of 
her Pwn, preferably heated, or at least a 
quiet place where her work can be done with- 
out distraction. Being treated as "a mem- 
ber of the family" is not always desirable. 
Teachers are business and professional wom- 
en and their work of teaching is important 
business and should be so regarded. 
A. A. Hale 
"Education—a debt due from present to 
future generations."—George Peabody. 
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IX 
SUMMER SCHOOL NEWS 
In order that we may see ourselves as 
others see us, we summer school people 
pause a moment and look at 
The Summer ourselves through the eyes of 
Session the students of the winter ses- 
sion, who are a much smauer 
group, numbering only about half our enroll" 
ment. It is hard, indeed,for the girls who left 
here in June for their summer vacations, 10 
conceive of a session at which twice as large 
a student body as theirs is on the campus. For 
the summer session, first term, has an en- 
rollment of 590, while the other three quar- 
ters had an enrollment of 308. 
Imagine then, you winter folks, how 
strange it must seem to see Rebecca Gwaltney 
and Louise Gibboney, arm in arm, on 
their way to assembly—not in the auditor- 
ium above the library,—oh no—but out be- 
hind Science Hall in the openair theater. And 
would you believe it—Mr. Chappelear has 
a huge white tent top reared high above the 
benches. So folks who leave chapel early, or 
come late, must take care, or the ropes and 
pegs will get 'em if they don't watch out. 
The piano is on the platform, well pro- 
tected in a piano-box, backed up to the apple 
tree, "right upper end," in stage terminology. 
In case of rain, you pull down a rubber cover 
which protects the keyboard; and that's all 
there is to it! 
Dr. Wayland usually leads the singing, 
using for a baton the morning's News-Rec- 
ord gotten only a few moments before from 
his mail box. After the usual devotional ex- 
ercises, there is a talk by some member of the 
faculty, or a demonstration by some visiting 
agent, or an address by a minister of the city, 
or an exhibit of special educational interest. 
We summer folks start things on time. 
Classes begin at eight o'clock; chapel ser- 
vices are at nine-thirty; and there are three 
more periods before the dinner hour, twelve- 
thirty. Then it is that Eleanor Pendleton 
and Ella Holloran may be seen "hot-footing 
it" to reach the dining-room door in time. 
Then it is that Miss Dwyer's window goes 
down bang. Then it is that the busy hum 
of conversation floats out the windows to 
those stragglers who are still passing Miss 
Moore's office windows. 
Would you know the dining-room? More 
than five hundred are being served at 
once. And what was last winter the audi- 
torium is now just a part of the dining room. 
There is no partition any longer. 
Imagine the postoffice window. Think 
of the letters that are inquired for. Think 
of the trouble one has in finding that book 
for special reference in the library. No fire 
in the fire place these days. But every day 
Mr. Smith has a new variety of wild flower 
or weed found in this neighborhood on dis- 
play in the library. And a moment reserved 
to examine the day's find is always well 
spent. 
Classes run on through the afternoon, and 
at four-thirty the ninth period is over. Pretty 
soon all is quiet in Science Hall except the 
click of a typewriter and the rub of Walker's 
polishing apparatus.—But now the bell has 
rung for supper, so the typewriter stops and 
leaves Walker, faithful and never-failing. 
N. B.—Just before the bell rang, Rosa 
Tinder was still in Chem. Lab., and Eliza- 
beth Murphy was selling Oates's ice cream 
at the well remembered corner. 
Rev. Walter Williams, of Emanuel Epis- 
copal Church, Harrisonburg, gave an interest- 
The Steamer's account of a recent trip to 
^ , Bermuda islands when he ad- oun eous dressed students at assembly 
re the morning of July I. Mr. 
Williams' party included Miss Mary Louise 
Seegar, director of kindergarten in Harrison- 
burg, and it was a matter of interest to hear 
from Mr. Williams that while he did not 
consider the trip rough, there were ladies in 
the party who at times "didn't seem to care 
for meals!" 
A talk on musical appreciation illustrated 
by the use of phonograph records, and the 
dancing of several folk dances 
Phonograph to the accompaniment of the 
Demonstration phonograph occupied assembly 
period June 30. Mrs. May K. 
Brigel, formerly of the Pittsburg Public 
Schools, as the representative of the Colum- 
bia Graphophone Company, had charge of the 
entertainment. In view of the constantly 
increasing use of the phonograph in educa- 
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tion, Mrs. Grigel is visiting all summer 
schools in this territory, and explaining to 
teachers the educational possibilities that lie 
in the device. 
At a meeting of the faculty Monday even- 
ing, July 5, efforts were made to eliminate 
many subjects from the present 
"Faculty curriculum, but each subject 
Meeting" teacher valiantly supported his 
subject, and in the end only 
Slang was rejected. This insistent person- 
age insisted that he would remain on the cam- 
pus, even if he should be banished from the 
classroom. Toward the end of the meeting, 
Spelling was discovered in a comatose state, 
and heroic measures were taken to resuscitate 
her, with how much success it remains to 
be seen. 
This meeting, it may be remarked, did not 
occur in the faculty room, but on the stage of 
the open air theater, and in the presence of a 
large number of students and, visitors. Many 
members of the faculty, too, were in the audi- 
ence, and saw themselves impersonated. 
The play was full of clever lines and 
situations, and was written by Miss Annye 
Allison, an instructor in drawing. Oppor- 
tunity was provided for the various subjects 
to "show off" when they appeared before 
the faculty. Physical Education demonstrated 
some very effective dances, Vocal Music sang, 
Educational Tests and Measurements under- 
took to demonstrate his infallibility by meas- 
uring certain members of the faculty. 
At the conclusion of the play, a prize 
consisting of a book was awarded Mrs. O. J. 
Turner, of Salem, Va., for her imperson- 
ation of Medicine. 
The Normal Special, a train running from 
Staunton to Harrisonburg following the ar- 
rival of the evening west bound 
Normal C. & O., has become a habit. 
Special The plan of meeting the large 
number of students from Nor- 
folk and environs was instituted by President 
Duke after the Christmas holidays last win- 
ter. The special brought into Harrisonburg 
the evening of June 21 more than 125 sum- 
mer school students. 
It is interesting to take a map in hand 
and note the sections of Virginia from which 
_ our summer students largely 
Distribution of are tiravv-n, ']'he Valley coun- 
Summer School tl-es^ 0j courge) contribute the 
Students 0| our attendance, but 
some distant counties send large representa- 
tions, as for instance, Norfolk county, 38, in- 
cluding 19 from the city of Norfolk and 8 
from Portsmouth; Halifax, 8; Henry, 7; 
Pittsylvania, 8; and Roanoke, city and county, 
12. 
Seventy-three of Virginia's hundred 
counties are represented, and 11 students from 
5 other states are also enrolled. West Vir- 
ginia leads with 4,North Carolina has 3, Tex- 
as 2, and Maryland and Alabama, each I. 
Richmond, Staunton, and Harrisonburg 
each contribute 12 students, and Winchester 
7. The banner county is of course, Rocking- 
ham, in which the school is situated, with an 
enrollment of 62; Augusta is second with 42; 
Shenandoah sends 37; Rockbridge 24; Lou- 
doun 15; Albemarle 13; Madison, Warren, 
and Norfolk, each 11; and Nelson 10. 
Students enrolled during the past winter 
sessions who are again on the campus for the 
first term of the summer ses- 
Winter Folks s;on number twenty-four, 
ijnmenng "phey are: Margaretta Abbot, 
Grace Anderson, Virginia Bur- 
gess, Anna Cameron, Mary Cole, Annie El- 
gin, Charlice Gill, Louise Gibboney, Thelma 
Grasty, Rebecca Gwaltney, Grace Henty, 
Ella Holloran, Harriet Kelly, Mrs. W. G. 
LeHew, Helen Marshall, Lillian A. Miller, 
Elizabeth Murphy, Eleanor Pendleton, Max- 
well Quisenberry, Edythe Robson, Rosa P. 
Tinder, Helen Watts, Marguerite Whitney, 
and Geneva Wilkinson, 
Under the supervision of Miss Marceline 
Gatling, of Norfolk, instructor in physical 
education, a "story telling and 
Story Tell- games" hour is being held each 
ing Hour Tuesday and Friday evening 
.immediately after supper on 
the steps in front of Harrison Hall. There 
have been some most instructive meetings, and 
both the stories told and the manner of their 
telling have been very helpful to teachers. 
Attendance in Chicago high schools has 
increased twenty-four per cent over last year. 
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X 
ALUMNAE PERSONALS 
Olivine Runciman—Mrs. R. S. McNeil 
—sends greetings from Marlinton, West Vir- 
ginia. She says, "I always hope to keep in 
touch with the school." 
Geneva Moore is principal of the Fran- 
cis Asbury School, Fox Hill, Hampton, Vir- 
ginia. Kate Taylor is county supervisor. 
Elizabeth Mitchell is a teacher in Asbury 
School. 
Flossie Grant, who has taught at Mc- 
Gaheysville during the past session, is plan- 
ning a year of rest at home. Helen Hopkins, 
who teaches in the same school, was a recent 
visitor at the Normal. Not long ago she 
presented to the school the table on which Sid- 
ney Lanier wrote his "Science of English 
Verse" at Rockingham Springs, in the sum- 
mer of 1879. It takes our girls to find the 
things that the Normal needs. And they are 
also good at finding the sort of people we 
need here. 
Rowena Lacy has a fine position as sixth 
grade teacher in the Washington Street 
School of Portsmouth. Her home address is 
Oak Park, Virginia. 
Katherine B rough ton is a primary teacher 
in Norfolk. She is planning to return to the 
same work next year. 
Audrey Lauck is teaching in Shenandoah 
City. This is her own old home. It is a 
fine thing for a girl to go back home and 
strengthen the good opinion that her own peo- 
ple have of her. 
Audrey Gerard and a lot more of our 
girls are teaching in Charlottesville. They 
have an active Harrisonburg Club. 
One of our girls, under date of June X, 
writes as follows: 
"I feel as though I just must write— 
now when old H. N. S. is passing through its 
gala season, commencement; and how I wish 
I might be there. 
"Anyhow I shall be there in spirit, for 
I love the old school, and the influence of 
dear Alma Mater has never lost its signifi- 
cance for me, even in the most trying mo- 
ments." 
This sounds like our girls. Many of them 
feel the same way. And it is the knowledge 
of this fact that puts heart and courage into 
the teachers of Blue-Stone Hill. Our girls be- 
lieve in the school and we believe in them. 
Verlie Story, after spending a summer 
in the West, taught last session successfully; 
but this June found her back at Blue Stone 
Hill in time to enter upon some special work 
here during the summer quarter. She is al" 
most as expert in looking after the library 
and keeping every book in place as Miss Bell. 
A considerable number of the "old girls' 
are back this summer, either working to- 
ward diplomas or taking postgraduate courses 
Their presence is always very helpful in the 
school in many ways. A large proportion of 
former students make it possible to build a 
vital school spirit quickly among the new 
girls. 
Ellen Bowman was married on June 23 
to Mr. Leonard H. Fowler, in Roanoke City. 
After July 15 they will be at home at Lee 
Hall, Virginia. 
The next day, June 23, Sadie Cox was 
married to Mr. Van Olinda Nevius, in Nor- 
folk. After July 20 they will be at home at 
28 Poplar Avenue, in the seaside city. 
Katie Wilson has taught successfully the 
past year or two at Stuart's Draft, Augusta 
County. She is spending the summer in 
Washington City. 
Eva Massey taught last session at Boyce, 
in her home county of Clarke. She is plan- 
ning to enter Scarritt Bible School, Kansas 
City, next year, to prepare for missionary 
work. We feel pretty certain that she has 
been a good missionary ever since she became 
a teacher. 
Tillie Derflinger writes from Bluemont, 
Virginia, giving bits of news about herself and 
other girls. She says: "Annie Lee Crawford 
is here now and we have had the best time 
talking about old times. Emmie Brown is 
coming Monday, so you see we are going to 
have a regular H. N. S. '18 meeting."—Who 
can doubt it? 
Minnie Bowman closed her school at 
Cloverdale in time to be here for commence- 
ment. We are always glad to see her. 
Clarice Guthrie was married on May 17 
to Mr. Edgar A. English. She sends us a 
line from Washington, D. C., but says that 
a letter will always reach her at Charlotte 
Court House, Virginia. 
Several more of our girls have married 
recently, but we do not have the information 
at hand necessary to make announcements. 
^'T-Tnr**; ■ 
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XI 
GROWING DEMAND FOR SPECIAL- 
IZED TRAINING BRINGS 
500,000 ENROLLMENT 
TO COLLEGES 
College attendance in the United States 
passed the 500,000 mark during the recent 
school year, an increase of 25 per cent, over 
the record, George F. Zook, specialist in high- 
er education, with the Bureau of Education, 
announced. He expects the incrase to con- 
tinue. 
The growth of college attendance is far 
out of proportion to the increase in popula- 
tion. The present figures, based on an esti- 
mate of 105,000,000 population for 1920, 
show that approximately one out of every 
200 persons in the country is a college stu- 
dent. Ten years ago college attendance was 
less than half as great. 
One feature of the increase has been the 
larger proportion of women taking college 
training. 
Zook gave results of an investigation just 
completed, showing that college attendance 
jumped 25 per cent, in the first school year 
following the war over the highest prewar 
totals. In 1916-17 the total number of stu- 
denst in 576 colleges in the country slightly 
exceeded 400,000, Zook said. During the war 
the attendance fell slightly. 
The Bureau of Education has received 
figures of 1919-20 attendance from 250 col- 
leges totaling 186,864. The same schools 
had 149,533 students in the record year just 
before the war, showing the gain on which 
the general 25 per cent, increase estimate is 
based. 
The great proportion of the gain last year 
was in the freshman class. A repetition of this 
is expected by Zook, who pointed out that 
more than 250,000 students are graduating 
from high schools each year. 
The growing demand of our modern eco- 
nomic life for persons vyith specialized train- 
ing is given as an important reason for the 
rapidly growing attendance by Zook. 
"It often seems to professors that an in- 
creasing proportion of students are coming 
to college for no particular purpose except 
that it is regarded as the fashionable thing 
to do," Zook said. "On the other hand, there 
is every evidence that the number of young 
men and women who realize that they need 
a thorough and extended education before 
they may rise to coveted positions is growing 
tremendously. 
"In a vague and indifinite way they ap- 
preciate the increasing complexity of our 
modern economic life, with its growing de- 
mand for persons with specialized training in 
every branch of activity. 
"In practical affairs the demand is quite 
definite and the character of the work is con- 
crete, both of which appeal to the imagina- 
tion of young men and women entering in- 
stitutions of higher learning. There seems 
every reason, therefore, why we may assume 
that the present tremendous increase in the 
number of studenlts seeking the advantages of 
higher education will continue unabated for 
many years to come." 
OUR CONTRIBUTORS 
STERLING ANDRES LEONARD, until ro- 
eently a teacher of English in the Lincoln 
School, Teachers College, New York, will give 
courses this fall at the University of Wiscon- 
sin in the Teaching of English. He will also 
be head of the English department of the 
University of Wisconsin High School (train- 
ing school). 
KATHBRINB M. ANTHONY is the director of 
the training school- 
CLARE HARNSBERGER is a graduate of the 
Class of 1920. She was awarded the Dingle- 
dine Prize for the best essay submitted by this 
year's graduating class- 
JOHN W, WAYLAND is the head of the de- 
partment of history and social sciences- 
ETHEL SPILMAN is an instructor in geog- 
raphy and a teacher in the training school- 
DICK BOWMAN is the acting librarian for the 
Summer Session of 1920. 
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uBeautifully Tailored" 
In the graceful models so popular 
in the large fashion centers to-day 
characterizes our latest offerings in 
new Spring shoes. The nifty one- 
eyelet tie; the dressy patent pump; and 
the brown and black kid pumps and oxfords are all 
here in an excellent assortment of styles and sizes. You 
should make your selection now while the lots are still 
unbroken. 
SHOE DRESSINGS LACES SHOE TREES 
vI!"0thI™ WILLIAM B. DUTROW Company, INC. S?ANBURG 
MMH" 
For Your Spring Outfit 
The larger part of our spring 
stock has arrived, including 
Suits, Coats, Dresses, and Mil- 
linery, Middy Suits, and Shoes. 
We cordially invite you to pay 
us a visit of inspection; we will 
welcome an opportunity to 
show you the many pretty 
things we have purchased for 
our spring trade. 
All our goods are marked in 
plain figures, and we charge 
the same price to everyone— 
without exception. 
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E. R. MILLER, M. D. 
PRACTISE LIMITED TO 
EYE, EAR, NOSE AND 
THROAT 
Second Floor Sipe Building, opposite 




EYE, EAR, NOSE, THROAT 
Office: North Side Court Square 
Over Fletcher's Drug Store 
PHONE 263 HARRISONBURG. VA 
Dr. J. R. Gambill 
DENTIST 
First National Bank Building 
Phone 432-J 
Dr. Walter T. Lineweaver 
DENTIST 
Peoples Bank Building 
HARRISONBURG. VA. 
PHONES } HSM!—85-M 
NEW SPRING STYLES IN 
WALL PAPER 
JUST RECEIVED 
PRICES JUST A LITTLE ABOVE 
LAST YEAR AT 
Spitzer's Book Store 
Dr. Marvin D. Switzer 
DENTIST 
Harrisonburg, Va. Phone 125 
MILLER'S 
Harrisonburg, Va. 
The Store For Thrifty People 
Shoe Prices $3.00 to $8.00 






(The Prescription Druggists) 
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University of Virginia 
UNIVERSITY, VA. 
EDWIN A. ALDERMAN, LL. D., 
President 
The Following Departments are Rep- 
resented ; 
The College 
The Department of Graduate Studies 
The Department of Law 
The Department of Medicine 
The Department of Engineering 
The Department of Education 
The Summer Session 
Free tuition to Virginia students in 
the Academic Departments. Loan 
funds available. All other expenses 
reduced to a minimum. For catalog or 
information concerning the University 
of Virginia, address 
THE REGISTRAR. 
PARCEL POST 
The Parcel Post has enabled us to 
widen our field of activity and add- 
ed to our growing clientele of 
satisfied customers. 
We Can Deliver to Your Door 
any drug store article at little or no 
cost promptly and safely. As soon 
as your order is received it will be 
carefully packed and sent to you 
by the next outgoing mail. 
The L. H. OTTDRUG CO., Inc. 
The Rexall Store 






The Largest and Most 
Convenient Place to 
Shop in Harrisonburg 
UllllliUIIIIIIIIIIIIIIIIKIIIIIIIUIIilltUIIIIIIIIIIIIIIUIIIIIIIIIIIIIIIIIIIIIIIIIIIMIIIIMIIIt 
The Store that Caters to the 
Normal 
  -  
GUESS! 
Why it is Nor- 
mal Students 
like to deal at 
W II S E ' S 
DISCOUNT ALREADY TAKEN OFF 
ONE PRICE TO ALL 
Coats, Suits, Dresses, 
Waists, Skirts, and 
Fancy Dry Goods 
WISE'S WISE'S 
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"If it's made of Paper 
You can get it at Andrews" 
SCHOOL SUPPLIES- 
FINE ENGRAVING AND STATIONERY 
FAVORS and DECORATIONS for PARTIES 
R. P. ANDREWS PAPER COMPANY 
727-31 THIRTEENTH ST. N. W. WASHINGTON, D. C. 
Branches: Norfolk, Virginia 
and York, Penna. 
To Normal Students with 
DELCO-LIGHT 
The complete Electric Light end 
Power Plant 
You can have all the conveniences in 
your country homes that you enjoy at 
the Normal School. Bright, safe. Electric 
Lights all through your House and Barn, 
walks and driveways. DELCO LIGHT 
also operates a water system which gives 
you running water for the Kitchen, Bath 
Room, etc., with plenty of water for stock 
in fields or barn. 
Your Home is out of date without these 
conveniences and the first cost is very 
reasonable, and the upkeep is only about 
Twenty-Five Cents a week for water and 
lights. Write us for Literature or ask your 
neighbor about DELCO-LIGHT, for there 
is one near you. 
C. L. FURR 
DEALER 
Rockingham County 
Harrisonburg, :: Va. 
P. O. Box 154 Phone 234 
High Grade Pianos and Player 
Pianos at most moderate prices 
Coiner Furniture Co. 
South Main St. Harrisonburg, Va. 
EYES 
Your life work is dependent on them 
YOUR 
You can t afford to " Take a chance" 
with your eyes 
For that reason you should have your Optical work attended to by an Expert. We have the reputa- 
tion of doing the BEST optical work in Southwest Virginia. Our prices are very moderate. 
WILLIAM R. HILL 531 McBAIN BUILDING ROANOKE, VIRGINIA EXPERT OPTICIAN 
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The most complete line of Fancy Groceries, Fruits and Vegetables 
CAN BE FOUND AT 
THE STA-KLENE STORE 
A WELCOME ALWAYS AWAITS YOU 
Phones 122 ©195 LINEWEAVER BROTHERS, InC. Harrisonburg.Va. 
n 
•: (Formerly known <as Weyer's Cave) 
T 
WENTY miles south of Harrisonburg and twenty miles 
north of Staunton. A natural curiosity1 unequaled. The 
largest chambers in any cave that is lighted by electricity. 
Experienced travelers say it surpasses in colors and forma- 
tions. The dryest and most accessable of caverns. One and a 
half hours of amazement and delight. Special low rates 
for all schools and organizations when in large parties. 
Descriptive folder on application 
\ J. M. PIRKEY, Supt. 
. Grottoes, Virginia 
THE VEND A 5 & 10c COMPANY 
The Ideal Shopping Place 
We invite all Normal School girls to visit our store. You will 
find at our store many articles you will need while in our city 
You Are Always Welcome 
79 North Main Street . "The Old 5 & 10c Store" 
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Information Combined 
with Experience and 
Mechanical Skill 
/"CONSTITUTE a trio which is 
c—'highly important to every one 
needing the comforts of Sani- 
tary Plumbing and the best 
methods of house warming. 
We are here to serve you in 
these and kindred lines and 
feel that we can measure up to 
your highest ideals and needs. 
May ive serve you? Estimates futnished. 
Telephone or write 
THOMAS PLUMBING 
and HEATING CO. 
102 E. Market St. Harrisonburg, Va. 
YOU CAN 
BE AS CAREFUL 
as you care to be and still be 
pleased at this store with your pur- 
chase. We explain the quality to 
you and guarantee all we recom- 
mend. 




and a real lens grinding plant 
Broken lenses replaced on 
short notice. 
At the business twenty years. 
BURKE & PRICE 
Fire Insurance 
and Surety Bonds 
Harrisonburg, Va. 
National Bank Bldg. Phone 16 
The DEAN STUDIO 
HARRISONBURG, VA. 
KODAKS 
Films Developed and Printed 
JOHN W. TALIAFERRO 
JEWELER AND OPTICIAN 
HARRISONBURG, :: VA. 
Court Sq. Next to Fletcher's Drug Store 




The oldest one price store in 
HARRISONBURG, VA. 
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Printing of Quality Means Prosperity 
| ( Get the best — 
yfllffl Ik ^ will cost less in the end 
i Ug|! \ IV/fOST business men realize that the appearance of their 
1 HUT || ^LVJp^onery, business cards and other printed material is 
1 iSHP^ -j 11 med by other ''"S'ness men to judge their standing and up- 
■1 Sir /jH |l to-dateness. A poorly printed letter-head or business card may 
1 If 1®!: il mean the loss of many dollars to yon. 
iIq^ ^ t You should be just as careful of your printed matter as you are 
0f y0llr personal appearance, the appearance of 
your place of business, or your stock. . ^ 
By paying more than our prices you can not buy fl Twi 
more quality, and no one who charges less can 
give equal service and satisfaction. 1 
NEWS-RECORD JOB DEPARTMENT 
PRINTERS OF THIS MAGAZINE HARRISONBURG, VIRGINIA 
SEEDS 
K>. 
When you thfnk of Seeds think of Wet- 
sel Seed Co. SEED is our middle name. 
All seeds sold by us are tested by us for 
germination before being offered for sale. 
Dead seed means a dead loss. So why take 
chances on buying seeds that will not ger- 
minate ? 
We make a specialty of the seed busi- 
ness, therefore are in a position to give you 
better service than any one else in the Valley 
of Virginia. 
If you live in the Valley send us your or- 
der for Field or Garden Seeds, or write for 
prices. Our mail orders are increasing every 
year. There's a reason. 
WETSEL SEED COMPANY, Inc. 
SEEDMEN HARRISONBURG, VA. 
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VALLEY MUSIC 
COMPANY 
The New Edison Phono- 
graph and Records 
Vicftor Talking Machines 
and Records 
Sheet Music 79 N. MAIN ST. 
SERVICE IS THE BIG 
WORD TODAY 
We are here, not only to sell 
Shoes, hut to 
FIT SHOES 
In offering to our friends 
Selby Shoes For Women 
and 
Bostonian Famous Shoes 
For Men 
and seeing that you are 
PROPERLY FITTED 
We feel that we are giving you 
a real service, which we think 
you will appreciate. 
YAGER'S SHOE STORE 
Thos. P. Yager, Proprietor. 
Agents Flicenix. Hosiery 
SALESMEN 
Mr. F. B. Garber—Mr. Jas. B. Morris 
Orthoepedist. Practipedist. 
Hiiltn & Marlht Co. 
1215 F. St., 1214—1216—1218 G St. 
WASHINGTON, D. C. 
iiiiimiiliimmminKiii 
China, Glass, Silver, Kitchen 
Equipments 
iiiiiiiHiiiiiiiiiiiiiiintiii 
For Colleges, Hotels and Institutions 
ItlllllUIIUIIHIIItlllllllll 
Catalog: Sent on Request 
Correspondence Solicited 
Gift Articles of Sterling Silver, 
Fine China, Cut Glass, Art 
Pottery, Lamps, etc. 
Suitable Objects for Prizes, Trophies 




All work returned in 24 hours 
10 cts. for developing film 
3 cts. No. 2 Brownie prints 
4 cts. No. 2A Brownie prints 
5 cts. for post card size 
Baugher's Book Store 
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Bills Paid By Check 
Preclude All Argument 
The cancelled check is mute 
testimony of money paid — 
convincing and irrefutable. 
The check book system is 
convenient and economical. 
Convenient, because checks 
can be easily mailed. Econom- 
ical, because it encourages 
reflection before spending. 
The First National Bank, with 
its excellent business methods 
and experience in matters of 
finance, is at the service of 
thinking men and women. 
Jirat 
a 
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State Normal School for Women 
Harrisonburg, Virginia 
Regular Session 1920-1921 
Courses leading to Professional Diploma: 
TWO YEAR COURSES 
1. For Primary and Kindergarten Teachers. 
2. For Grammar Grade Teachers. 
3. For Junior High School Teachers. 
4. For High School Teachers. 
5. For Teachers of Home Economics subjects. 
Four Year Course 
In Home Economics, under the Smith-Hughes Law, 
leading to the B. S. degree in Education. 
Opportunities for students needing financial assis- 
tance through 
System of student service 
Free State Scholarships 
State Loan Fund 
Only candidates for professional courses admitted. 
Mature student body makes for high professional 
standards and splendid school spirit. 
Exceptional practise teaching facilities in both ur- 
ban and rural schools. 
For catalog address 
President SAMUEL P. DUKE. 
